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ABSTRACT 



> publication discusses the process of staff 
development for educational oirgani: 



This 

Iganizations and, presents detailed 
information and guidelines intended to aid school systems in 
developing staff development programs. Although the booklet is 
intended primarily for use by local education agencies (LEAs) in t"he 
state of Georgia, some of the content will be useful to educators in 
other states as vellT Sectiofi 1 presents an introductory discussion 
of the staff development process and its application at the local 
level. Section 2 discusses the Adoption/Adaptation Grants available 
under Title III of the Elementary and Secondary Education Act and 
suggests how LEAs can apply for such qjpants to help finance a staff 
development effort. Section 3 examines the process '6f ^developing a 
local staff development and/or Title III adqfj^ion/adaptation program. 
Section ^ describes how Georgia LEAs Siay use state s^aff development 
funds to implement career and vocational education programs. Section 
5 contains detailed planning guidelines and sample foi;ms and 
applications for use by Georgia LEAs in planning and implementing 
staff development programs. (JG) ^ 
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STAFF DEVELOPMENT 



WHAT TS STAFF DT VCLpPM H :IT ? 

.Staff dovelopmont is -a planned program designed to prepare 
educational norsonnol to imnlomont specific local inprovement 
activities directed toward locally determined priority student 
n<)eds. 

VJHY IS ST.AFF Pr.VFLOPriErJT HEEDED ? 

'Iraduate and in-service programs are needed ^ 

. to relate graduate and in-service preparation of lo'cal educa- 
tional personnel more closely to the goals, objecjtives and 
student needs of local school systems; 

. to make staff development more systematic in implementing 
nroven educational nractices which lead to improved student 
learning at the local level; 

. to provide alternatives through w*hich local educational 
ne rsonne 1^ can renew their certification; 

. to encourage and recognize individual initiative in^lp-e^ 
educational nersonnol; 

. to provide local school systems and institutions of higher 
education opportunities to develop approved programs leading 
to a higher level certification uniquelv related to particq.lar 
needs of local school r^vstems; 

. to enable local educators to he' more involved in planning 

graduate and in-service programs. * 

HOW IS THE STATE STAFF DCVELOPMENT PLAN DIFFERENT ? 

The state staff development plan provides local school 
systems with additional tools for improving student learning. 
Only when local systems plan thoroughly and responsibly can 
these tools be used'fUlly. Some, results of staff development 
c o u 1 d b e 

. local educational personnel renewing their certificates through 
a '-local stafif development oroaram; 

r colleges and universities .submitting for approval master's and 
sixth-year programs by the State Board of Education that have 
emerqed from the goals, objectives and student needs of a 
sr:hool '^vstom or combination of school systems; 
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. colloqes and universities woi-king in conjunction with local 
systems to develop pr'e-aervLce and in-service preparation 
which emphasizes practice; 

, recognizing that staff development is one major means of 
improving educatipn at the local level. 

WHAT IS THE 'PURPOSE OF STAF:F DEVELOPMENT ? 

The primary purpose of staff development is the educational 
improvement of local school systems, S^taf^f development will 
<rnable local educational personnel to acguire the understandings', 
sl^lls and attitudes which will enable them to implement selected 
educational improvement activities and practices directed' at 
priority student needs. ^ 

WHAT RESOURCES AND/OR A^ERNATIVES ARE AVAILABLE TO ENABLE LOCAL 
SYSTEMS TO DEVELOP MORE EFFECTIVE STAFF DEVELOPMENT PROGRAMS ? 

f 

Avail able resources and/ or alternatives should be used/ for 
selected educational improvement activities and practices 
directed at priority student needs. Possible resources and/or 
alternatives include , ' ^ 

. Staff 'Development Allocatio n - Each local school system receiv^-'s 
an allocation for staff development. However, in brder to 
receive staff development funds/ each local school system myst 
develop a local staff development plan that has been approved 
by th^ State Department of Education. 

, Vocational and-^'Career Education Funds *. - Funds from this source 
may be^-trs-e^to help local systems train staff to implement 
compr't^hens ive career and vocational education programs and to 
more effectively prepare disadvantaged or handicapped students 
foremplovnent, 

, Certification Renewal - New certification policies state „that 
professional educational certificates^ may be renewed on comple- 
tion of 10 quarter hours of supplementary graduate credit or 
equivalent in-service training in an area of assessed n^ed upon 
approval of a local staff development plan. The State Plan for 
Staff Development makes it possible for LEA's or CESA's to 
d(^vel^p local staff development programs whereby local educa- 
tionaApersonnel can earn the equivalent of -five auarter hours 
of credit annually for certification renewal, The^ system must 
have ojperaterl an approved Staff Development Plan for two years 
be f oroj a" p Ian can be submitted for certification renewal,- 
-'^taff tievolopment activities conducted iduring the first two 
years (^annot be used for ce rt i f i ca t ion ' renewa 1 . 
'\ 

. Certlfi cation Advancement - Local school systems may work with 
institutions of higher education on staff development programs 



*ror guidelines and procedures on local application for Vocational 
- and career education funds, see Section Four. 
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leading to hiqher levels of- certification for educational 
personnel. Tiiis alternative makes possible approved programs 
which relate specifically to local student needs. (See 
Appendix C for^ quidelines), 

WHAT IS THE PROCESS FOR DEVKLOPING AN APPROVED LOCAL STAFF DEVELOP - 
MENT PL AN? 

To .receive staff development funds each local schodl system 
must develoD a local staff development plan that has been approved 
by the State Department of Education through one of the following - 
procedure s • 

. If a local school system plans to cof^tinue with its staff 

development plans as developed in their FY '75 Staff Develop!)- v 

ment Application, the school system w:i 1 1 have to submit only 

a budget shc>^t showing how it will use FY '76 staff development 

funds • 

i 

, I.f a loijdl school system plans to change or modify its FY *75 
staff development plan, the school system will have to submit 
an addendum to the FY *75 application indicatina changes or 
modifications, A school system will also have to submit a 
budg'et sheet showing hoW it will use its FY '76 funds, 

, If a local school system for FY '76 has modified or' changed 

priority student, need(s), then a new staff development applica- 
tion ind budget sheet will have to be subit.itted for FY' 76, 
(SeeApr^endixA), 

, local sci.^ol systems which last year chose the option of 
continuing with the- state-administered Grant-in-Aid Program 
must submit a staff development plan in order to receive their 
staff dovelopinont allocatior^, (See Appendix A). 

F:ach local school system must have on file with the State 
Department of Education a Staff Development Program Application 
(see Appendix A), The following is a suggested process for 
oht^^iininq an approved local staff dev^elopment plan, 

, Local systejn suoerintendents should appoint a local steering > 
committee to direct the development of a local staff develop- 
montplan, 

, Attend regional drive-in conferences for\briefing session 
(February ) , ^ ^ 

If a local system does not have an experienced person to plan 
and load the staff development effort, thej system superintendent 
and/or his designated representative should attend one of the 
two regional staff development and Title III workshops to be 
conducted by the State Department of Education, 

, Locaf' systems desiring vocational and career education .staff 
development funds should see Section Four regarding guidelines 
and procedures for obtaining these funds. 
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The preparation of schC)ol administrative personnel is a , I 
-required activity in all local staff development plans* It is 
suggested that school administrators participate in the staff . 
development activites organized for their teachers so they can 
knoy first-hand the requirements needed to implement educational 
improvement programs or activities. 

For local school systems to;be,able to submit a quality 
staff development program to the. Georgia Department of Education 
for approval by the May 1, 1975, deadline, the following 
sequential steps are suggested as a checklist 

Initiate sys.tematic needs assessment, 

• Review outcome of needs assessipenti and determine priority 
student needs. ^ . 



Determine what barriers prevent 
student needs. 



the -^schoo Is from meeting 



Identify educational^ improvement activities which offer the 
greatest potential for removing the barrier and allowing the\ 
schools to meet the needs of students. 

Identify the understandings, skills and attitudes needed by 
local personnel to implem'ent educational improvement activities. 

Develop staff development program design, including (1) name 
of staff development activities, (2) persons participating in 
each activity, (3) persons or institutions conducting staff 
development training and (4) time schedule for each activity. 

Identify administrative leadership, procedures and resources 
-enabling educational personnel to implement educational improve- 
ment activities as a result of staff development program. 

Develop an evaluation plan for the staff development program. 



. Local systems must submit the Staff Development Program Applica- 
tion to the following address postmarked by May 1, 1975 ; 

Director, Division of Program and Staff Development 
Georgia Department of Education 
231 State Office Building 
Atlanta, Georgia 30334 

^ Local system Staff Development Program Applications will be 

approved by the Georgia Department of Education by May 30, 1975 . 

. Local systems will be able to expend funds for local staff 
dovGlopment starting July 1 , 1975 . ^ 

I * For local system superintendents to be able to recommend 
local educational - personne 1 for certification renewal at the 
beginning of the third year of an approved staff development plan, 
the local' .system must submit the following information by the 
beginningofthethirdyear / 
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• description of a recc^rd-keepinq procedure maintained to verify 
the progress of each participant, 

• listing of the performance criteria to be used as a basis for 
determining college equivalents, 



procedure to verify that each participant has met the performance 
criteria, %. . ' . 



• procedure to maintain an individual staff development plan for 
each participant in the Staff Development Program, 

Final policies for certification renewal regarding college 
equ i valen^y~t-h-rough approved local staff development programs 
s^have not been established by the State Board of Education* ^ 
I However, initial guidelines have been deijjeloped for certification 
. renewa l and are contained in Appendix B^. 

HOW DO YOU MAKE A LOCAL- STAFF DEVELOPMENT PROGRAM WLORK? 



A successTul local staff^ development program requires careful 
planning and leadership at the local level. Studies have shown 
several factors seem to be common amonq successful programs . > 

including 

• involving local educational personnel and rVarents.in the develop- 
ment and implementation of the local staff development program, 

conducting orientation of all educational personnel regarding 
the s ta f f "deve lopment program, 

es tabJLishing areas of responsibility for the implementation of 
th^ Staff Development Program, 



establishing the schooljjjji 
de ye 




es t ab 1 i sh i ng a communication system, 

providing educational personnel the resources necessary to 
implement educational improvement activities as a result of 
staff development training, 1 

f 

giving recognitic^n to individual initiative and achievement, 

making the necessary modification in schedules, facilities 
required for improvement activities, 

developing a system to monitor, coordinate and manage the staff 
de ve lopmen t program , 

coordinating communications flow and feedback for possible 
modification of staff development program, 

developing an- evaluation design f6'r future improvements of the. 
staff development program, administrative leadership and 
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student achievement. 
HOW^A)^ STAFF DEVELOPMENT FUNDS BE USED AT THE LOCAL LEVEL ? 

Staff development funds can be used,. but are not limited to, 
the following activities at the local level 

. suppqrt either group or individually oriented in— service 

activitie.s for educational personnel without credit to enable 
them to implement specific local impr ovement ^ activities re'lated 
to student needs, 

. To support/ in-service Staining identified for educational 

persons to earn college credit (directed toward major improve- 
ment areas by the local school school system) • A college or 
, university can work with^a local school system to design 
special courses to meet— local needs / ^ 

. To pay substitute teachers to enable educational personnfel to 
participate in staff development activities / 

. -JExt -iTVtttch' Other fund %ources. When local systems' priorities 

are congruent with those of other fund sources! the systems 
.may elect to use all or part of their » allocation as matching 
funds to match dollar for dollar othei} sources !of funds to be 
used for staff development. 

. The cost of training educational personnel at the local level 
should not exceed $150 per participant for five quarter hours 
equi\ alent training. To extend the u$e of funds, local systems 
are encouraged to lirn^it financial assistance to tuition cost 

_oJ. J„n-s t^te- -public institutions of higher education. 

. Funds cannot be used for contracting consultive services from 
an individual being paid a salary from state funds. 

What assistance can local systems receive ? 

Goorcj,ia Department of Education 

• The state has been divided into regions and a staff member from 
the Division of Program and Staff Development has been assigned 
responsibility for providing technical assistance to, systems in 
each region, (See Apper)dix K for specific sfea^e staff member 
ass ignmfents ) . ' \^ 

. Each state staff member will conduct a .meeting in Feb/ruary in 
'their region to explain FY '76 procedures for' staff development 
and^^Title III. ' 

. Suppi\emcntal publications are available from the Georgia Depart- 
ment ^f Education to aid local school systems in plaiinVtig, 
developing, implementing and evaluating local staff develop- 
ment and Title III plans. They a re 

. Staff Development; Sources and Resources 
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Procedures and Patterns for Staff Development Programs 



. Staff Development Brochure 

. Needs Assessment Package 

Instit^utions of Higher 'Education / 

Most institutions of higher education harve personnel versed 
in the development and implementation of staff development plains 
who can assist local school systems. Some institutions of higher 
education are developing plans whereby they can design^ approved 
programs for higher levels of certification dii^ectly related to * 
local school system needs. 



Cooperative Education Service Agencies 

Local school systems ^hould -be able to receive technical 
assistance from Cooperative Education Service Agencies regarding 
the planning, development, implementation pnd evaluation of l6cal 
staff development ^lans. 



If you need additional information about tfte Staff Development 
Program, please write , \ 

Director, Division of Program an^l Staff Develop^m^nt 
Georgia Department of Education \ 
231 State Office Building. \ 
Atlanta, Qeorgia 30334 / \ 

\ 

(404) 656-2^33 \ 



V 



11 



ERIC 



SECTION TWO 



TITLE III/ ESEA, ADOPTION/AIJAPTATTON GRA^ 



TS 



\ 



ERIC 



12 



/ 



/ 



/ 

SECTION TWO 
TITLE III, ESEA, ADOPTION/ ADAPTATION GBANTS 



The processes of long-range planning are the same for 
Title III as staff development • The proposal format 
for Title III asks basically the same questions' as the 
Btaff development plan, with expansions of the questions • 
to "ftilfill federal requirjaments . Section Two explains thdi 
particulars of using Title III Adoption/Adaptation funds 
to help meet assessed nej^ds and contains the proposal for- 
mat/application fojr Title III. Section Three is a detailed 

systems in planning ^nd preparing 
as well as a staff, development plan* 



resource' guid? to/ assist 
for a Title III proposal 



WHAT IB THE NA TURg AND PURPOSE OF TITtrg^lII ADOPTION/ADAPTATION 
GRANTS? 



Title III Adoptipn/Jidaptation ; Limited funds to defray start-up 
costs ft adoptintf a validated program and adapting it to the local 
school situation to meet student needs idenLj^'ied through needs 
assessment 

0 

From Research to Practice 

The purpose of the Title III Adoption/Adaptation grants is to 
facilitate 'change toward improving education in Georgia. Rather ^ |1 
than developing new programs from scratch, these funds help Tocal J 
systems take proven programs off the shelf and adapt them to meet 
identified student needs in their schools. 

These validated programs, developed by educational research \ 
efforts of Title III and others throughout the coilintry, have pro- \ 
duced exciting results -- new methods, materials which have proven 
successful in meeting students' goals. However, new ideas seldom 
gain the widespread' impact that their developers envisioned, and 
c» the improvements in education remain limited to^ developmental pro- 
ject schools. Too often, lack of information about the new prac- 
tices, lack of means for staff training, and the initial cost of 
beginning a new program have kept schools from incorporating the 
new projects into their own school programu. The adoption/ ) 
adaptation grants have been providing furtJs and services to over- 
come these barriers to change. 

Start-up Costs Only 

Since tHe long-range purpose is io translate ^4\e new prcfgram 
into standard practice, adoption/adaptation fonds should be 
considered only for start-up or one-time installation expcns^ 
such as materials, equipment, workshops for staff development!, 
evaluation, etc. As these funds are for one year , ' pro jccts 
which call for salaries and other continuing expense too exorbitant 
to be absorbed locally through reallocation of the existing budget 
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>|ir« impradtical for -^daptatxWY. Picking up heavy op^jrating 
expenses after one y^r of federal funds may prove too burden- 
seme f#r pi^ojdct contiftuation. Most of the ^projects available 
f6r adaptation can l>ej cpnaii^:^,^©^ ^y existing staff or reallo- 
cation of current J. /Available riispurces. 

Innovative, not Operation 

Since CongrQ^ss allocates Title'lij funds to help bring 
about change and improvement in education, federal guidelines 
require that the money- be spent, l;p introduce a new idea to 
the system. in other words, an existing program or practice 
cannot be expanded or extended with Title III funds. The 
project to be adopted must b^, f^or the system, a new way to 
attack identified student needs. / 

/ ' ' . 

WHAT IS AVAILABLE?' 



Title III funds of limi,ted/ amounts (usually no greater 
than $15,000 per grantV afre available on a competitive 
basis to help defray the start-up iposts of new programs. 

. Staff development fifrids from the system's staff develop- 
ment allotrment may be u^ed to train teachers to implement 
the new program. 

• Technical assistance in preparing pnroposals and plans is 
avail^able through teacher training institutions, CESAiS , 
and Staff Development and Title III consultants assigned 
qn a regional basis from the Georgia Department of Educa- 
tion. ' 

. ' - ^ f 

WHY WOULD AN ADOPTION/ADAPTATION GRANT BE HEEDED ? 

To provide .funds for improvement i 

Both Staff Development and Title III Adoption/Adaptation 
funds were designed to give school systems .some support during 
long-range planning . " As communities^ faculties, students and 
adroinis traTOrs work together to determine the system's goals 
, for^- education, to identify gaps between where they would like 
to be and wh^re they are, and to plan for li^eans to close the 
gapdi, certain areas of student need may becon^ evident. The 
problem s terns f rom curricula , instructions I materials , teaching 
methods , funding patterj^s , management techniques , evfen community 
understanding and support of what the schooAs are doing. The 
best means of attacking the problem depend^ r.nt;.ircly on what the' 
proMem is^ what goals are set ^o correct Zip and the best plan of 
action-k If the system finds,- for example^ that their teachers 
are unfarnij^iar wj^jfeii^t'he strategies for implementing the existing 
program, then a' staff development plan alone might eliiipiinate the 
deficiency. Program assessment and staff assessment, as w.ell as 
program 4cvcJ.opmenJt and staff development, go hand in hand, A 
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system sould not train staff to 4t:each an out-dated program 
any more than they would implement a ne*^ program without 
adequately preparing their staff* 

Most systems, therefore, are using a combined approach 
--both a Title III grant and staff development funds — to begin 
implementation of a new program and ^retraining staff to operate 
thii ^program. (Note; since applicat:ion precedures are basically 
the «ame, systems which choose to use 100 percent of their staff 
development funds to train staff to implement an adoption/ 
adlaptation project need fill in only a'Title III proposal and 
submit a copy of it to the staff development office. (See page 
3 5 for example of budget page for combined project.) * 

WHAT ARE THE ADVANTAGES ? /' , 

By pinpointing student needs and install^ing programs proven 
to meet those needs, '/ains can be anticipated^ measured, reported 
as specific gains to the public. 

- ' Staff development funds. Title III funds and local resources 
can all be directed to the same problem, insuring success of the 
project. 

Projects offered for adaptation have been tested and shown 
to meet the student needs' which they address. Local systems are 
therefore spared the risks of developing programs. ^ ^ .^^^^ 

^ ^ ■ ' ' - - - ^ ^ ' ' '"^ 

Adaptation projects have already worked'out details of 
procedures, evaluation, mater; als, teacher training, etc. The 
specil^ii: "how tOv" is already tiere, sparing the local system 
the ' frustration of coping with un^Jirected change. ^ ^ 

Installation costs, the major inhibiting factor in educa- 
tional improvement, will be defrayed in part by Title III funds. 

WftO IS ELIGIBLE TO BE FUNDED FOR A TITLE III ADOPTION/ADAPTATION 
GRANT ? o . 

Public elementary and secondary schools without currently 
funded Adoption/Adaptjation projects 

. Sub-contracts with other agencies, institutions 

(J 

Any local board of education that has administrative control 
or direction of public elementary or seGondar^^ schools is eligible 
to submit an application for a Title III Adoption/Adaptation grant 
Grantees may, however, subcontract with pos t-sjccondar^ institution 
for service? pu/suant to the project and include non-public ^ 
elementary and* secondary schools which meet specified criteria 
(Sec page 38) in project activities. 
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According to the^ USOE approved Georgia State Plan for 
Title III, ESEA, systems operating an Adoption/Adaptation 
projlect under Title III funding will not be eligible^to^ 
submit an application for a second adoption/adaptation pror 
ject until tne current project has operated for one year 
without Title III funds. The purpose of this requirement is: 



to allow systems to demonstrate the incorporation 
of the project into tjie\regular funding and curri- 
culum of the system, and 



to permit the most widespreard impact of limited 
Title III funds throu^b^t the/ state by allowing 
systems without adoption/adaptation projects a chance 
to compete . 



Due to decreasing federal funds, pnly'one adoption/adapta- 
tion grant per system will be considered for funding. Systems 
submitting more than on« application, eitrheT independently or 
as part of a consortium, will be asked x6o designate which they 
prefer ~ to b^ ^bnfi tted to readers for consideration. 

.^ WIXt^ARE the steps toward getting a title III ADOPTION/ADAPTA- 
TION GRANT ? 

The planning process for Title III A'^option/ Adaptation is 
generally the same as for^staff development • This process 
is outlined in Section III* The Title III application follows 
on page ZO.- If a System elects to sp^nd 109 percent of its 
staff development funds to train staff to "implement a Title III ^ 
project, the Title III application will suffice for staff develops 
ment and Title JJJ. 
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Thie list ,of tasks and suggested time frames could serve as 
ia che'cfklist of activities Jf^ding toward submission of a Title 
III^ Adoption/Adaptation pr\e^o^al by the May 1. deadline. 



TASKS /- 

Attend regional drive-in 
conferences for briefing 
session on available funds 
and procedures for staff 
development and T^tle HI. 

Appoint a local projeot 
director who will have 
primary responsibility 
for coordinating^ a needs 
assessment' and directing 
the development of any 
subsequent staff develop- 
ment plans and /or Title 
III proposals. 



TIME FRAMES 



January- February 




mid February 



12 



16 



I 

T^SKS 



Super! nit enden'w. and/or 
desi^nalted representa- 
tive (ijncluding project 
director) attend one of 
the three-day regional 
staff development/ 
Title kll workshops to 
be conjaucted by the 
,Georgi|a Department of 
Educatjion. 

Establish a local 
advisory committee 
to assist the project 
direcjcor in Conducting 
needs assessment and 
develbping subsequent 
plans! and proposals. 



TIME FRAMES 



REFERENCE PAGES 
IN GUIDE 



February-March 



March 



NOTE; Title III federal regulations riequire that a 
cros4-section of populations in the community parti- 
cipate in the planning and program selection pix)cess, 
The Advisory committee provides an opportunity for' 
such' involvement. 



5/ Need,s assessment 
^ ^ j i 

6. \ R^iew outcomes of 

nee<^s^ssessment and 
determine priority 
neejas • 

7. Identify probable 
causes for deficiences 
an<ji determine target 
ar^as for change, i.e. 
management and organi- 
zation , curricula, 
materials, staff develop- 
ment, etc. 



March 



Section III, page 41 

f 



'by April 1 



by April 1 



Section III| page 



49 



8. lilentify educational 
improvement activities 
veeded to meet student 
leeds'' ^ ^ 

9. Determine funding sources 
appropriate for number 8 
/above. Title III Adoption/ 
.Adaptat on-s taf f develop- 
'ment funds or vocational 

/ staff development funds 
I and develop plans and 
'f proposals accordingly. 
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mid April 



Section III, page. 48 



Section IV/ page 66 



April 
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TASKS 



REFERENCE PAGES 
TIME FRAMES IN GUIDE 



XO. submit application for 
Title III Adoption/ 
Adaptation fund to 
following address^ post- 
marked by May 1^ or hand 
__carry to the same address 
by same date . May 1 



Director of Program and Staff Development 
Georgia Department of Education 
231 State Office Building 
Atlanta, Georgia 30334. 



Notification will lie made to local system superintendents 
by Junel^ and funds will be expendable upon the system's 
receiving its gr\nt award. The gxanit award document will be 
accompanied by forms entitled "Request for Fuads." In order 
to receive funds^ local' systems will specify amount of t^h/feir 
grant requested for the first quarter and return the form' to 
the address ahov^, according to instructions on the form. 
Checks for the requested Title Xll funds should be received 
approximately thre^ weeks after the "Request for Funds" is 
submitted, \ 



/ 
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HOW WILL TITLE III ADOPTION/ADAPTATION PROJECT BE EVALUATED? 



By student and staff outcome data or by on-^site visit 

Bach proposal, in order to meet federal guidelines, 
must include a plan for evaluation, discussed in Sec- 
tion III. Many projects available for adaptation will \ 
already have developed evaluation instruments ^hich can \ 
|>e used in the adoption/adaptation plroject. The system \ 
Will be asked to submit results \of their evaluation at 
the end of the project year indicating the extent to which' 
pi^oject objectives were achieved\ancl student and teacher 
performance were affected. \ 

The Georgia Department of Education is required by 
federal guidelines to conduct a visit to each site operating 
a program with Title III funds. Teams comprising generally of' 
a StVte Title III Aavisory Council member or department 
staff member, a specialist in the 'pro jeit ' s content area, 
and a representative of a neighboring local system will 
visit the adoption/adaptation project kite for one d^y 
during winter quarter. The team will discuss with local 
personnel the progress they think they axe making toward 
achieving project objectives, A summary of the team's visit 
will be returned to the superintendent for his. own use in 
planning for the rest of the year. The department's regional 
consultant for S taf f Developftient/Ti t le III assigned to the i 
project will assist local systems in preparing the agenda for 
the visit and will serve as an on-site liaison between the 
team and the p'roject. 

Projects which so demonstrated that their objectives ' 
have been met and that a qy^aiity ^rpgram is operating success- . 
f»»*ly will qualify for exemplary status in Georgia., A list of 
these adoption/adaptation sites Will be maide available through- 
out the state and nation so that potential adapters with similar 
needs may visit^'the site or contract with the s^^stem for consulting 
or staff development services . ^ 

WHAT MAiCES IT WORK ? 

Adoption of new programs and practices requires \careful 
.planning and leadership. Studies of previous efforts\have 
shown that sevei^al factors seem to be commbn among projects 
which succeed. The following are some of the factors Which 
may increase substantially the chances for success* \ ^ 

Identify a well-qualified project director at 
the school level , whose authority is clearly 
understoad by the total staff and all persons 
concerned ; 
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Develop understanding of change processes such 
as overt management , support, and understanding, 
pf the change from the superintendent's level, • 
principal's commitment to achievement of project 
goals, involvement of teachers in the decision- 
\ making process to the point that they see th'e 
project as their own, etc; ^ 

Insure positive and active support from the top 
administrative levels such as the superintendent 
visiting the project site to commend teachers on 
project involvement , the principal and superinten- 
dent being able to provide detailed information 
about the pi?o j ect from first Yfftind experience , overt 
project endorsement in the community , superintendent 
citing the project as among thesystem's priority 
goe^ls for the year, etc; 

Involve teachers in the change process, (We all 
too frequently have done t£ teachers, not with 
them,) Teachers might visit sites of possible 
project choices and offer recommendations for 
adaptation to the superintendent, work in committees 
to inake certain ciccisions regarding needs assessment, 
implementatior) strategies, staff development, material 
selection, evaluation, etc.; 

Involve the community begix>ning with needs assessment; 

Design incentives/rewards ,for participating teachers 
such as release time, special recognition, visitation, 
participation 'in profess i on arl conferences, project 
presentation to collegues, etc. ; 

^Plan to diffuse t\\e concept throughout system once 
it has been demonstrated; 

Pr-epare all staff thoroughly (see page ^ for criteria 
of p succdssful staff development program) ; 

Develop a follow through i:\onitoring and support system 
to ilnsure that. implementation is, progres sing accord ing 
to schodyle provide for continuous feedback to • 
te'^achers, administrators, xind project staff an individual 
and p\ro j ect progress and needed changes ; 

Focus \on the primary purpose; 

Insure\an atmosphere conducive to change (i.e., teachers 
interes\tcd in professional grpwth., team spirit among 
.staff, trep exchange of ideas among all levels of staf 

Plan for evaluation and a way to inform the public of 
the good news . 

16 
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WHAT FEDERAL REQUIREMENTS MUST BE MET ? 

These grants unist meet federal guidelines for Title III 
funding* Many federal requirements such as needs^ assessment- 
and ev^uation, are incorporated ^Into the adoption/adaptation 
proposal format. There are, however, a few others that local 
systems need to act upon; failure to Ao so mealis that legally 
the Georgia Department of Education cannot fund the' proposal. 
Here*s a checklist 

. CROSS-CULTURAL REPRESENTATION The proj^osal must show 
through minutes of meetings, newspapea/ articles, list 
of participants, etc., that representatives of the 
various factions of the community to/be served were 
involved in the planning prq^ess. ^^4iny systems haye 
found that needs assessment committees offer a good 
opportunity fo^^ cross-cultural part^icipat ion . Federal 
i^^guidelines specifically call for "/involvement of 
' representatives of education, cul^iuragj^, and civic 
resources of the^ community . " Tr^nslatfed, this means 
the planning committee should consist of representa- 
tives of faculty, administration and students, a cross- 
section of parents and community^ and civic and business 
groups. / 

INNOVATIVE The J^roject to be adopted must be new to the 
system, not an expansion or/ extension of any previous 
practice. 

SPECIFIC NEEDS, CLEARLY ^^FINED OBJECTIVES The pro ject 

must address an identifi/^d student need wh^Lch can be 
translated into measureible objectives to be addressed 
* by the project, so that the goals and gains of the project 
can be clearly communicated to staff, students' and the 
community. Vague an<^ unclear * object ives , such sts "to 
improve education, t;o foster understand" cannot " legal ly 
be funded under federal guidelines. (For discussion of 
needs as related to objectives, see Section III# page j46.) 
1, 

VALIDATED The project to be adapted into the school 
^ systeiri must have evidence that it was successful in 
meeting the stated objectives. Nationally validated 
Title III projects have undergone careful assessment 
and their inclusion in the list of nationally validated 
projects is prima facie evidence of having met this 
re.quirements also and inquiries should be made of the 
< project regarding the outcome of evaluation and avail- 
able reports, summaries, or other documen1;ed evidence 
of -student gain. 



17 

21 



;; NON-POBLIC SCHOOL PARTICIPATION All noh-public schools 

within the district must be informed of the system's 
plans to submit a Title III application and invited to 
participate. Only those non«*public schools meeting 

^ criteria specified under ASSURANCES are eligible for 

participation* 

Such notification may be in the form of a newspaper 
legal ad or letter requesting response by a given 
date , and copies of the notification and the response 
(or a statement regarding the lack ot response) should 
be inc*iuded in the appendix of the pi^oposal • 

SUPPLEMENT, NOT SUPPtANT Title III funds cannot be 

used to replace expend^^tures norfially covereid by other 
funds, title I^I funds must add* to existing programs. 

Federal gui^delines al^o specify that all Title III pro- 
posals must address the following areas which are covered in 
the proposal format. For details in planning for these phases 
of proposal development, see Section III. 

NEEDS ASSESSMENT 

STAFF DEVELOPMENT 

PROGRAM PLANNING 

EVALUATION 

BUDGET - ^ ^ ■ 



AS^URAitES 



HOW WILL ADOPTION/ADAPTATION APPLICATIONS BE SELECTED FQR FUNDINGJ L 

Proposals will be submitted to expert readers outside the 
Georgia Department of Education for evaluation on the basis of 
the criteria listed below. The readers ' rec9mmendatiohs , along 
with department staff i<'nputs, will be presented to the Title III 
State Advisory 'Council for its consideration. Recommendation 
regarding funding will be forwa;rded to the State Superintendent 
of Schools, who will issue the final letters of notification to 
system superintendents. 
\ , ' " ' 

Criteria to be used by Readers in Evaluating Adoption/Adaptation 
Applications ^ 

• Must meet speci f ic needs , contain behavioral obj ect ives 

. Must be validated educational program or practice 

. Must be innavatt>/e (new to district or school system) 
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. Reasona ble co .st» clear budget 

. Local, resources direc^ted to project 

. Provisions for gradual assumption of cost through 
redirection of local resources 

. Program ise^^lection process (i.e., relevance to identified 
'needs, tjioroughness of investigation, teacher-community 
inputs, project visitation, relevance to local situation, 
etc • ) 

. Provisions for preparing staff 

.^Involvement of repjfesentati ves of educational, cultural, 
civic resources of the area 

. Comprehensiveness of needs assessment 

^ Extensiveness of planning for program adaptation, imple- 
mentation and operation 

. Relative need 

. Allocation of previous grant funds. 

Priority for Final Approval will be Given to Applications Which 

. Indicate a redirection of appropriate local resources and 
efforts to the project, as welL as other funds available 
to' the system. 

. Phase out the need for Title III funds in a' relatively short 
time whqn all other criteria for selection appear to^be equal 

. Require minimal Title III funding when all other criteria for 
selection appear to b^ equal. ^ 
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TITLE III ADOPTION/ADAPTATION 
PROPOSAL FORMAT 



The Proposal Should Consist of the Following Pour Parts 



Part I STATISTICAL! 



ESEA Title III Statistical 
Data ?orr», Paqe 2^ 



Part II NARRATIVE : See Instjruct ions , Page 24 



Part III FINANCIAL: 



Part IV ASSURANCES; 



Proposed, Budget Summary and 
•Detailed Expenditure Schedule, ^a<7e 

See Page 3 7 and* Following * 



Ten copies of the completed application must be postmarked 
or delivered to the Title III office on or before May 1. 
It takes approximately thirty days to process an- applica- 
tion. The application should be submitted on standard 
8 1/2 X 11 inch paper. Applications are submitted to the 
Georgia Department of Education as f ol lows . 



Director of Program and , Staff Development 
Gporgia Department of Education 
231 State Office Building 
Atlanta, ^^eor'ji?. 3033^ 
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PART 1 
STATISTICAL DATA FORM 



The Data Form is required of ESEA Title 111 vipplicants and 
grantees. It must be submitted as Part 1 if the application. 
Complete entire i^orm.. 

SECTION A . 

Project Information : 

Item 1. Give a concise project title (five words or 

less) • 

1 

Item 2. Give a t^rief summary (50 words or le^^) of 

the purj^ose of the proposed project. \ 

Items 3-12. Complete these items as indicated. Sign 
and date at the bottom of page one. 
Unsigned proposals cannot be accepted. 



Item 13 



SECTION B. 



Average daily attendance (ADA)^ should be 
used to figure thef average per pupil expen- 
diture. / 



I 



School Enroll^nentl, Participation Data; 

List schools in which the project will operate during 
the first year. For each school, fill in each line 
item. 



\. 



School Gracjes : 
Project Grades : 
Total Enrollment : 
Project Enrollment 



All/girades in that school. 
Gra'^de levels covered by the project. 
Total enrollment of that school/ 
Total n^umber of students who will 
participate diljrectly in the project, 



Total Number of Classroom Teachers ; 
classrpom teachers in that scnool. 



/ 



Number of full-time 



ycachcrs in In-service Training for Project : Number of 
classroom teachers involved in teacher preparation for 
project implementation (as opposed to orientation). Do 
not include orientation audiences in these figures. 

Teacher-Aides in Training for Project ; All teacher-aides, 
and teaching assistants, whether paid or volunteer, vrh* are 
participating in preparation for project impl^mentatj^ . 

Total Non~ Instructional Professional Staff : Numbe^ of 
c^ounselors, media specialists, administrators, social workers 
etc., in that school. r : 

N6n-lnstructicnal Staff i n' In-servic<^ ; Number o/ the above 
in staff development for project implementation. 



8,DE 1400-003 
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aWE OP GEORGIA 
DEPARTMENT OF EDUCATION 

STATE OFF\qE BblLDING 
ATLANTA. 30334 



KSEA TITLE III STATISTICAL DATA 
Element jry and St'coiid.iry Edurrttion Act of 1965 CP.L. 89-10) 





^MOJCCT NUMtCN 


^CNOOR CODE 


COUNTY CCOC 


RCOION CODE 


STATE AUkOTMENT 


, THIS SPACE FOR ^ 












» ' S D E. USE ONLY 













SECTION A • PROJECT IHFOf^MATION 



t. PROJECT TITLE O Uor«/s or t #15/ 



t. •HIE-TLV $UMMA»<ric THE PuTJptrVMtf THE PROPOSED PROJECT AMD OiVe THE ITEM NUMVEH THE A«EA Of MAJOM 
EMPHASIS AS LiSTCO IN SEC. »I.'P.L, §*• <0. * $tt tnstnurttons} 



4. ^OOHESS^Wiivr. Stntt. <t y. State, '/.tp CoJet 



\ HAWEOf^ APPL CAfTf ^luxol i-Uurtiltf^n 



I. NAME 0^ COUNT 

/ 



9, CONGff^t?S:ON«L O'STMiCT 



•. ADDRESS f .Niir'i6»T Stn-^t, Ctty. ^tatc. 7ip Code) 



wAMt Dr PROJECT oi«;ector 

•I \ 



»• NAME OP f EPSON AO THOHI ?tO TO 
• RECEIVE ORANT ft'lref.e 



n. POSITION OR T ITLF 



K. ADDRESS f.NfJv/»rT. ifrt't'l. C tty. State, /.tp ( a^ei 



PHONE NUMGER 



AREA CODE 



PHONE NUMBER 



AMEA CODE 



ia. TOTAL ESTIMATED 

POPUL AT, ON IN ceo 

GRAPHIC AREA SERVED 



SIGNATURE or RSON ajThORiZEL 10 RECEIVE GRANT 
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11. LATEST AVERAOE PER f»UPIL ADA 
EXPENC:TURE Of LOCAL EDUCA- 
TION /.GCNCIES SLRVEO 



DATE SUDMITT LD 



PART II 
' THE NARRATIVE 



The narrative Siection should be* organized so that it answers 
the questions below. Organizing the narrative section in 
this way should . reduce the timp it takes to actually write 
the proposal. 

!• How wa§ the student needs assessapent conducted and 
what were the results? 

Federah law requires that? Title III funds be awarded * 
only after the local , system provides evidence of a 
comprehensive studeiit needs^ assessment n To answer 
this ques^tion completely , please include the folloifiz^g. 

A. Who directed the needs assessment? 

B. ' What different groups participated? 

Evidence of participation by a cultural crosTs-sec tion 
of commun ity members including teachers , students , 
administrators, business and community representatives 
and minority groups is- required by federal law. A <?6py 
of mee^ting minutes should supply the necessary, documen- 
tation. 

C. What instruments and other document*»tions were used? 

Items mjost commpnly used in needs assessment include 
statewide test scores, grades, the system profile, 
and parent, teacher, and student questionnaires. 

f 

D. What were. the priority student needs identified? 

E. What were judged to be the causes? 

Before a needs statement is finally dec 1*5 ed upon , it 
is vitally important that the causes of the need 
identified be determined as closely as possible. An 
example which illustrates this is the students' need 
for productive employment upon le aving school . A 
comprehensive needs assessment would discover a variety 
of causes, such as (1) lack of job skills among students 
related to job opportunities, (2) lack of knowledge of 
job opportunities, (3) lack of career information, 

(4) lack of knowledge about how to apply for jobs, and 

(5) rapidly decreasing job opportunities in the area due 
to economic cutbacks. 
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' The more f)recisely a need and .its cause is "^pinpointed , 
the more likely it will be to !f iftd a program* which fits' 
.it we'll. The needs assessment: 'sholild determine the 
specif ic area in which the need is greatest. To continue 
with our example we may •discover that finding emp*loyment 
is most difficult amon^ students from low income back- 
grounds, minorities and the handicapped. If such infor- 
mation is included in the needs statement, then the Local 
system will be more likely to implement an effective 
program.' ^ 

Example : A comprehensi ve needs statement might r^ead 
as follows 

"A priority goal of the Public Schools 

i« to enable i^ students to find suitable employment! 
However f a ^former student jobs survey ind^ates that 
40 percent of ou/ former .students were stfll unemployed 
or underemployed ^ix months after leaving school* Our 
needs assessment in'dic^hted the following major causes; 
(l)^lack ot career information, (2) lack of knowledge 
about job opportunities f ,^and (3) lack of knowledge about 
how to apply for a job. The lajrgest percentage of 
students unable Xo find' jobs occurs among those with low 
ipcome family backgrounds^ minorijbies , and the handicapped. 

V ' ' ' ■ . " ^ 

li. What alternatives were considered to address this need? 

A. Wtfat typ.es of programs have^been considered? 

To use the example of student unemployability , the na^ture 
of the local system might Ifead it to consider individu- 
alizing instruction, changing the attitudes of teachers 
and students, starting job placeirfent pro^grams, diver- 
sifying the curricula, or a combination of these and 
other approaches. Socio-economics factors, student and 
community values, student achievement levels and interests, 
and other similar considerations should also hate an impact 
on program s.election. Only by considering all possible , ^ 
alternatives can the system be confident of the one it 
. ' chooses. Section III lists sources of information regarding 

program choices. 

B. How will funding sources other than Title III be Utilized? 

Examples might be NDEA Title III-A funds to help^defray 
equipment costs and staff development funds to help defray 
teacher training costs. y 

C. What local resources are being redirected to address the 
need? 
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III. What program was chosen and why? 

A. The program selected must be one which has documented 
evidence that it has been successful, such as a vali- 
dated 'Title III project. Please state evidence av^lil- 
able to show that this project does in fact meet t^e 
need you are addressing. 
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B. The program selected should be the one which be^ 

addresses th^ priority student need. Please describe 
the program in terms of the features it has that con- 
vince you that it is the correct choice. 

IV# What are the objectives which you expect tjiis program to 
achieve? . 

This, question allows the system to map out th^ proposed 
outcomes of the new program. All validated- projects will 
furnish theijf objectives, which 5 system can use to decide 
on its own:i. The objectives it chooses should be realistic ^ 
in terms of the extent of adaptation being planned. All 
of the original objectives do not hav.e to be selected and ^ 
you may change tne ones choosen to fit the local situation. 
The system may also supply additional o^)jectives. To answer 
' this question completely, please include the following. 

A^ Please describe and list the practices which the 

students will be expected to demonstrate. Include 
level of performance, how measured and expected dates 
of attainment. 

B. Please describe and list the objectives which the J 
teachers will be expected to attain. What changes ^' 
in their behavior will benecessary for the suQcess 

of the project? For example, will they be expected 
to demonstrate a more positive attitude toward students 
through increased use of student ideas and positive 
reinforcement, develop learning centers in cl^assrooms, 
use diagnostic and prescriptive skills? Teachers under- , 
stand what is expected of them more clearly if ^teacher 
objectives are written in terms of what the teacher will 
do as a result of'the new skill. 

C. Please describe and list the objectives which the 
administration will be ^^ected to attain. 

Even good programs are doomed to failure without admini- 
strative support . When a neve program is introduced , some 
changes in administrative behavior are called for. F6r 
example, vhat role did administrators play in proposal 
development and project adaptation? Who will have admini- 
strative responsibility for the program? How will admini- 
strators be trained in the methods and matdri^ls of the 
program so that they can train new people in the future? 
What Kinds of support are needed from the administration? 
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Section IV can be organized into chart form in the 
following mai.net. - One way of looking at these perfor- 
mance outcomes is in a hierarchical manner. In other 
words/ what must central office staff do so that prin- 
cipals can and will do what id necessary to get teachers 
to perform so that students will lear^n,. 



Central 

office 

does 


so that prin- 
cipal can and 
will do 


so 
can 


that 
and 


teachers 
will do 


so* that 
students will 
be able to 


a. 


a* 


a . 






a. 


b. 


b. 


b. 






b. 


c . 


c . 


c. 






c . 



Expected Outcomes How to- Measure Outcomes 

1. 

3. 

e tc . . . 

1. ' 

2. 

3. 

etc . 

1. 
2. 

3. . 

etc . 



Target Group 
Administration 

Teachers 

Students 



How will the program be implemented? 

Implementation usually involves staff training, materials 
acquisition, installation, monitoring and follow-through. 
Of course, all of these steps are dependent upon extensive 
planning. To answer this question completely, please include 
the following . 

A. What types; of materials are available and do you plan -to 
use them all? 

Validated projects to be adopted may offer any or all 
of the following: staff development packets, informa- 
tional brochures , validation and/or evaluation data, 
student materials, teacher materials, and supportive 
hardware. Briefly descriJDG the materials available, 
why they will or will not be used, and what other 
materials will need to be incorporated , 
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B. What personnel will be involved with the projecty^ and 
what will their, roles be? 

Please identify what teachers and administrators will 
be involved. Also, identify appropriate roles as 
called for by the project. F.or example, who will be 
the local project director? Is a lead teacher involved? 
poes the school librarian play a role? You may wish to" 
develop a chart such as the one be4ow to summarize this 
information. 



Personnels 



F. Walke 



Title 
Counselor 



M. ^Singer . Librarian 
L. Trotter Principal 



Project Duties 

Conduct student group sessions* 
for feedback to project planners, 

Coordinate community resource file 

Hold monthly meetings regarding 
staff coordination of project 



How will the staff be trained to implement the program? 

In most cases an adopting school system may either visit 
the home site of the project for training or a consultant 
from the project may be asked to^ conduct training in the 
system. In some cases, especially where the proposed 
Title III project is a part of an overall educational 
improvement program, staff development supplemental to 
the proposed project will also occur. A chart is one 
way of describing the staff development activities. .The 
chart should contain the following information: time frames, 
activities, persons responsible, and the target group being 
trained. 

Example: Staff Development Plan for Project 



Time Frame 



July 15 



August 1-4 



September- June 



January 7-10 



Activity 

Tour of 
parent 
pro j ect 

Pro j ect 
wo tk shop 



Person Responsible Ta rget Group 

Superintendent Elementary ' 

teachers, grades 
one-six. 



Director of Vali- 
dated project 



Individual tZurriculum 
study at director 
university 



Review 
session on 
project 
activities 



Consultant from 
university 



Elementary 
teachers , 
principals . 

Elementary 
teachers , 
princ ipals 

Elementary , 
teachers # 
principals . 
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ID. 



wKat procedural changes are necessary to implement 
the new program? 

Example: To assure the success of the program, y.;^ur 
system may hc^ve to^raake such changes as re-assignitig 
teacher-aides, or|Tnizing teachers into teams, providing 
for more classroom visits by administrators ,^ reorganizing 
the physical classroom, changing class schedules, providing 
your local project director with sufficient time to do the 
job, and providing release time for appropriate personriel 
to be trained.* 

E. When will the program be implemented? 

Example: Although the roost eonve'nient timesto install 
9^ new program is at the beginning of the school year, 
. constraints caused by staff developroent schedules, » 
ordering appropriate mateirlals and the like may necessi- 
tate some other starting time. The local system should 
plan for this as closely as possible. ^ 

Please defvelop a chart like the one outlined below to 
* 'provide an overview of the process by which you plan to 
install your proposed piroject. 



0. 



Time F^ame 



Agtivity 



Person Responsrible 
For Activity 



Target Group 
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Example: If a, system plans to adopt a project tp improve 
basic skills achievement by individualizing instruction, r 
the chart mi^ht look like this. 



Time Frame 



Activity 



January- February Needs 

1975 Assessment 



Per^iOli Respon'sibie 
to^ Activity . ' 

Principal \ 



Target Group 

School personnel 
and community 



February -March 



Pro ject^^ 
in'quiries 



Teacher 
committer 



and selection 



None 



March-April 



Proposal Asst. Principal, 
writing chairman, teacher 

committee ! 



None 



August 



Staff Project director 

development 



Teachers in grades 
1-6, elementary 
principalis, . super- 
intendent and curri- 
culum director 



August-September Materials Curr iculjiiro 

acquisition director 



None 



September 



Student Teacher and 

orientation principals 



Students, grades 
1-6 / 



September 



Pre- test Principals 



Students , grades 
1-6 



De cembe r 



Formative Principals 
evaluation 



Teachers and students 
grades 1-6 



February 



Visit by Superintendent 
fvvalidation 



Project classrooms 



May 



Summat i ve Superintendent 
evaluation 



All involved 
personnel . 
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VI« How do you propose to evaluate the program? 

^' ♦ 

Besides being required by federal lawi evaluation can 
- s,erve several purposes for the local systems. Evalu- 
ation is most useful when the system, uses it to deter- 
mine how to best improve the program. Evaluation also ' 
gives the superintendent concrete evidence zo report 
. to the community on how the system is^ meeting the needs 
of students through project impl.eifaent%it ion . To answer 
/ this question completely, please include the following. 

/ A. How will changes in student performance and 

attitude be measured? ^ V7hat instruments do you 
plan to use? Why did you choose them? Are they 
the same instruments used by the parent project? 
When will they ue administered? How will the 
results be recorded? Who is responsible? 

B. How will changes, in teacher and teacher-a:ldes^ 
performance and attitude be measured? (Please 
answer . the questions under Section VI, A, above 
for this group also.) 

C. How will changes in administrators' pelrformance 
and attitude be^measurcd? (Please answer the 
questions under Section VI, A, above for this 
group also.) 
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PART 111 
FINANCIAL 

• - /■ 

Preparing A Proposed Budget Summary / - 

Part I Expenditures ' (Other Th^an Const ruction) -Form SDE} 1400-004 

Show the beginning and ending date of the period ft>r ^hicb 
the expenditures sumirrarized in Part I are proposed, ij 

Proposed ESEA Title III expenditures musjt be categor/ijed 
in accordance with the functional classification of// 
standard expenditures accounts in 0E022017, "FunctiOnaT 
Agcounting for Local a^nd State School Systems" (lin/es 1*15) ♦ 
The total dollar amounts (no cents) for each classi'f ica t ion 
are to be recorded in Column 10, with subtotals injlicated 
in appropriate .expense classification column (columns 3-9) . 
Proposed expenditure^ for purchasfe of equipment will be shown, 
in expense classification (column. 8) . Record eqv/Zl'pment 
rental expenditures in expense classification col/umn nine of 
the appropriate functional account. No entries should be 
made in line 16 or column 11. Fiscal officer aiVd project 
director should sign and date this form at the Aiottom of the 
page, ^ 

Preparing A Detailed Budget Sheet ^ 

Prepare a detailed budget sheet on each functional expen- 
diture account (i.e., 100, 200, 300, etc.) fbr which expen- 
ditures are budgeted. The purpose of these /is to show what 
estimated costs were included in each entry^ and the basis 
for each cpst estimate. Schedules are also' intended to 
show the system's non-Ti,tle III funds, one' of the criteria 
by which proposals will be selected for funding. Space is 
provided for detailed contributions to system from state 
staff development allocation and other resources. Examples 
of these schedules are. shown on the following pages. Please 
note the following in preparing these schedules. 

A. 'Salaries - Expenditures for salaries of project personnel 
must detail names and amount of time to be devoted to the 
project. ^ 

B. Consultants - Expenditures for consultants must show the 
number of days, the daily fee and per diem . est imates . 
List names of consultants whenever possible. In a foot- 
note, state whether rates are in accordance with generally 
accepted schedules- and justify any differences. 
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Materials and supplies - Materials and supplies listed 
must be part of or essential to project operation. 
Expense for office supplies and re^ulat classroom supplies 
(i.e., chalk, paint, file cards, construction paper) 
ordinarily covered by locaj supply budgets cannot be 
supplanted by Title III funds. 

Travel - List local travel and| basis for calculation 
separately from special tripsJ The 'number, destinajtion 
and average cost must be specified for special trips. 

Equipment - Include in the schedule of proposed equip- 
ment purchases a rental cost comparison based on the 
anticipated project period. 

Staff .Development - If teachers are to be compensated 
for extra time spent in staff .development, compute rate 
on planned workshop length, showing per teac||er cost. 
Another alternative to compensating teachers for extra 
time spent in staff development is to contrfct' for a 
specific product to be developed during workshop time. 
Services contracted from teacher training institutions 
or other available sources should be delineated in 
budget nptes and itemized under "contracted services." 
Materials, supplies and travel listed under staff: develop- 
ment should be itemized in the appropriate column. 
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PART IV 
ASSURANCES 



The following assurances for initial application should be repro- 
duced for inclusion in the proposal. Proposals cannot be reviewed 
without these required assurances, ^ 

THE APPLICANT . HEREBY GIVES ASSURANCE TO THE STATE SUPERINTENDENT 
OF SCHOOLS THAT 

1', The applicant "has the necessary legal authority to apply for 
and receive the proposed grant. (Attach a copy of substantiating 
documents • ) , ^ 

2, The activities and services for which assistance is sought 
under this Title will be administered by or under the supervision^ 

of the applicant; 

/ 

3, In planning the proqram proposed in the application, the e 

has been, and in e s t ab I'j sh i ng and carrying out that program, there 
will be participation of the appropriate cultural and educational 
resources of the area to be served; 

4, Any funds received under this grant" shall not be used to 
supplant funds normally budgeted for the planning of services of 
the same type; ^ ^ 

5, The aupllcant will comply with Title VI of the Civil Rights 
Act of 1964 (P,L, 88-352) and all requirements imposed-by or 
pursuant to the Regulations of the Department of Health, Educa- 
tion^ and Welfare (45 CFR Part 80) issued pursuant to the title, 
to the end that no person in the United States shall, on the 
around of race, color, ^c:^. cr national origin, be excluded from 
par tic ipa tier jn, be denieo the benefits of* or be otherwise 

•.subjected to discrimination under any program or activity \or 
which the applicant received Federal financial assistance fr^w 
the Department. (The assurance of compliance (HEW 441), or conrt 
order, or desegregation plan previously filed. with the U, s. 
Office of ?:ducation in ^"Ccordance wjLth-Hrhe'„Department of Health, - 
F:ducation, and Wp^'fare Regu-l^HrTons applies to this application); 

6, The project will be oper>ated in compliance with Public Law 
SQ'^'-IO and with regulations and other policies and administrative 
issuances by the commissioner tand the state superintendent of 
schools, including submission of such reports as may be required, 

7, The filing of this applic=itipn has been authorized by the 
qovorninq body of the applicant, and the undersigned representa- 
tive has been duly authorized to file this application for and 
in behalf of said applrica'^t, md otherwise to act as the autho- 
rized rep rose ntativo of the applicant in connection with this 
application. (Attach cor.y of .lu t ho r i z i ncj documents.) 
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B. PRIVATE SCHOOLS 



In accordance with provisions of the Educational Amendments of 
1974, projects are required to offer involvement in ^-planning and 
implementation to those non-public sohools which are willing to 
siqn^ the same Assurances required of public schools cited on 
P^^^ 22—* This requirement appl i es .only when the no^-public 
schools, have children whose needs are the same as those addressed 
by the project. describe responses to such an offer to participate 
and/or extent of non-public school participation in planning at\d^ 
projected implementation. Copies of correspondence, legal 
advertisements, or other evidence that you are in compliance with 
this federal regulation should l^e attached here. If there are 
no non-public schools within the system's geographic bounderies, 
pleases oindicate. 
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C. AUTHORIZATIONS 



I, ' ^ , do hereby certify 

that aH||k p f the facts, figures; and representcitions made in this 
applica^bn, including all enhibits and attachments hereto and 
hereby made a part of this application, are true and correct to 
the best of my knowledge and belief. 



Dated ; 2 

(Legal name of applicant) 



(Signature pf authorized representative) 



(Representative's Title) 



NOTARY PUBLIC: Subscribed to before me this 



NOTARY 
PUBLIC 
' SEAI 



1 



(Citv ) 



;iqnature of Notary Pub lie 



Date notary 's Commission Expires 



4;i 



(state) 



39 



/ 

SE.CTION THiVEE 



PROCESS FOR DEVELO/'ING A LOCAL 
STAFF DEVELOPMENT AND/OR TITLE ui ADOPTION/ADAPTATION PROGRAM 
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SECTION THREE 



Process for Developing a Local 
Staff Development Plan* and/or Title III A/A Program 

Local school systems whiqji have developed a local staff 
development plan and have on .^file with the^State Department of 
Education an approved Staff Development Program Application may 
not have to submit a Staff Development Application for FY '76 
to the State De'partment of Education (see Section One, Page 3 ). 

The discussion following is intended to assist local school 
officials in developing a local staff development program and/or 
Title III A/A Program. It is organized into six sections with 
each part corresponding in sequence to each part of the program 
application (see -Appendix A for the program application). The 
materials contained in each of the six sections are merely 
suggestions and examples of procedures that might be followed in 
developing a staff development plan and/or Title III A/A Program. 
In some sections additional resources are suggested. 

STUDENT NEEDS ASSESSMENT 

This discussion of Student Needs Assessment is to assist 
local school officials in completing Part I of the program 
application (see Appendix A). 

WHAT IS A STUDENT NEED? 



The primary goal of staff development programs is to reduce 
the discrepancy between the level of perpprmance desired of 
students and the level of performance wh^c^h presently characterizes 
students. From this statement can be deiiVed'an understandable 
and measurable definition of- the concept \o^^'student need". 

Any discrepancy between the desired level^of student achieve- 
ment (goal) and current achievement (reality) is defined as a 
student need. The greater the discrepancy observed, the greater 
* or more critical the need. 



Consider this example. Suppose a survey of students, 
teachers and community reveals agreement on the need for students 
to improve math skills at least to the state norm. An analysis 
of statewide and other. test data for the district reveals students 
score on the average one year below statewide norms on math 
achievement. A need has ncv: been defined. The test data provided 
evidence of perceived level of performance; the survey data 
revealed a desired levol which is higher. 



*This local ^taff devolonmont process is the same for local 
vocational and career education staff development plans. (Se« 
Section Four for details). 
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WHY DO A. STUDENT NEEDS ASSESSMENT? 



Although educational personnel ar,e sensitive to areas of 
critical needs in their own school districts, a comprehensive 
student needs assessment serves several vital purposes including 

/ serving as a planning vehicle which can identify system-wide 
long-range goals for educational improvement; 

. identifying s tudent , needs staff, students and community value 
as having highest priority; , , 

, . gaining support for the program by involving staff, students, 
and community^in identifying the student n6eds the program 
shouldfill;and^ 

. identifying the cr i t i ca 1 ^s tuden t needs most likely to benefit 
from concentrated improvement pro'^rams. 

HOW ARE STUDENTS' NEEDS DETERMINED ? 

Ideally, the process of determining student needs should 
be based on a school system's goals for education, Onc^e a list 
of goals has been selected, they can be arranged in priority 
order in terms of their perceived importance to the system or 
the extent to which they are currently being achieved. Priority 
goals may rthen be further defined in terms of the desired target 
re ve 1 (pre-school or kindergarten, elementary, middle school, 
etc.), target population (general, gifted, disadvant;.aged , handi- 
capped), and. specific target skills or understandings. Following 
some verification of the present status of each goal a statement 
of student needs can be formulated. A graphic representation of 
the process mi^ght resemble the following: 



Selecting 
Goals 



Priority Goals and 
Identification of Targets 



verifying 
Status 



Statement of 
Student Need 



SELECTING QHaLS 

The system should begin by selecting its educational goals 
as a point of departure. There has been considerable literature 
published on the establishment of system goals for education. 
Dozens of suggested lists have been produced, ranging from short 
and simple to quite complex. Fortunately, there seems to be 
considerable overlap on most of these lists. (See Appendix L 
for samples from the Atlanta Assessment Project and phi Delta 
Kappa). A system's final list will probably be a combination of 
general goals suggested by most sources and goals perhaps specific 
to an individual system. For the sake of example, consider the 
/ followinq partial list: 



a. Communication skills 

b. « Self- understanding 

c. Career development 




e , 
f , 

g 



Preparation for life-long learning 



The s.election of such a list, at this point in no special 
order, will probably fall to the superintendent and any advisory 
group or individuals he may choose to involve. 



PRIORITY GOALS AND 



ENTIFICATION OF TARGETS 



The next logical step is to place the goals in some order 
of importance based upon the extent to which they are being met 
and their current level of success, A suggested procedure is 
to have ..appropri ate personnel in the school and community respond 
to these goals , telling how well they are being met ^-^or various 
categories of students at the different educational levels. A 
response sheet of the complete list of goals constructed in the 
following manner may suffice, (Note that each goal is followed 
by a brief definitionf; this is imperative to avoid confusion 
among respondents. The Atlanta Assessment Project is an 
acceptable sample of this process, (See Appendix L) • 



Please indicate the extent to which the ^following kinds of students 
(target population) are achieving the following goals. Indicate 
achievemei^t with the following number system: 

- Little or None - 1-2-3 

- Some Ex't:ent - 4-5-6 

- Great Extent - 7-8-9 



TARGET POPULATION 
GOALS* 



O 
9 

a 
o 

0* 



^ 0"^"^^" ^ ^ ^ skills 

The student is able to lis ten, speak, read (comprehension, word^7 
recognition iJkills, reference skills) and write (legibility, 
sf>ntence structure, paragraphing, etc,). He understands that 
basic skills in this area are necessary to be able to do most 
things of importance in modern society, , 

Self--Unfic r s t a n d i n(^ 

The student understands and respects himself - his abilities, 
interests, values, aspirations and limitations. For example, 
he is ablo to Ret personal goals; recognizes his importance 
as a member of society; is able to maintain individual 
integrity in group relationships and has a personal philosophy 
ot life. 

Career Devc3opment 

The student is bemq prepared in the necessary skills for 
furtb^'r ctudy or for entry directly into the world of work, 

* * (continued on next page) 
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4. 



6. 



P rcparat i on for Life-Long Learning. 

The student possesses the attitudes and skills to pursue 
learning as a life-lOng process; knows how to study effective- 
ly; knows how and where to obtain additional training and 
education and possesses the ability and desire to use the 
learning resources of the community. 



be 



*Por the 
short and concise 



sake of the respons^ 5heet,^^the definitions must 

You may choose, however, to accompany each*' 



sheet with an expanded definition of 6ach goal 
may include, for example; 



Career Deve iQpmen t 



-Knq^ws how to properly plan and follow a program of study. 

-Has a marketable skill when he leaves high school, even though he 

may plan to go on for further education. 
-Knows how and where to seek employment and is able to apply for 

a job and participate in a job interview. 
-Is able to function as a follower, a co-worker and a leader in 

work . \ 

-Has the decisions-making skills to choose realistic life-goals, 
-ttc. 

And a similar response sheet for various grade levels: 



Please indicate the extent at which each educational level is assisting 
students to achieve these goals. Indicate extent to which assisting 
with the following number system: 

- Little or None - 1-2-3 
Some F:xtent - 4-5-6 

- Great Extent - 7-8-9 1^ 



target level 
Goals 



m 
> 

1^ 
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communication Skills 

The student is able to listen, speak, read (comprehension, 
word recognition skills, reference skills) and write 
legibility, senten»ce structure, paragraphing, etc.). He 
underr.tands that basic skills in this area are necessary to 
be able to do most things of importance in modern society. 

Se 1 f ~ U n d e r s t a n d i n g 

The student understands and respects himsel^f - his abilities, 
interests, values, aspirations, and limitations. For 
example, he is able to set personal goals; recognizes his 
importance as a momher of society; is able to maintain 
individual integrity in srou|,, r ^ 1 a 1 1 oni. h ips and has a 
personal philosophy of life. 



(continuerl on next page) 



ERLC 



44 

43 



4. 



Care er Development 

The "student is being prepared in the necessary skills for 
further study or\for entry directly into the world of work. 

Preparation for Li'^e-Long Learning 

The student possess^^s the attitudes and skills to pursue 
learning as a life-lcsng process; knows how to study 
effectively; knows hoV and, where to obtain additional 
training and education\ and possesses the ability and 
desire to use the learning resources of the community. 



4 4 



'Data collected from such response sl^eets provides information 
adequate to arrange your goals in order of importance and select a 

target level and population for attention. In this particular 

example, we can see that adding the numbers left to right on 
. shee/ A and B, we get 



Communication Ski lis 
Self-Unders tan ding 
Career De ve lopmen t 

Preparation for Life-Long Learning 

Thia suggests that across the board, career 
seems to be the weakest area -f(lowest total) with 
and Se If -Unde rs tanding a clos^ second and third. 




A 


J. 


T. 


28 


26 


54 


23 


22 


45 


12 


11 


23 


24 


20 
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de ve lopmen t 

Life-Lonq Learninq 
From this 



simplified example, the system would^arrive at 
prioritized list: 



the following 



1. 
2. 
3. 

4 . 

5 . 

6 . 

7 . 



Career Deve lopmen t 

Preparation for Life-Long Learning 

Self-Understanding 

C'Ommuni Celt ion Ski lis 



In order to choose tlq^e particular target I'^evel and popula- 
tion for attention, simply calculate a mean or average for each 
response in each column under each category. Our sample suggests 
the following problem areas 

1. Career Development * 



a. Handicapped (with general and disadvantaged close 
behind) 

b. Kindergarten and Elementary 



Li fe- Long Learning 

a. Disadvantaged 

b. Elementary and 



Junior High 
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Li fe- Long Learninq^ 

a. Disadvantaged and Handicapped 

b. Rlf>inentarv and Junior High 
Communi cation Skills 

a. Disadvantaged and Handicapped 

b. Junior and Sertior High 




5. . . . 
6 • • • • 

We now have a priority list of needs areas with accom'toany ing 

target levels and populations. The task, now is to verify t^e 

needs in each of these areas and to identify specific targei 
skills which should be attended. 

V ERIF YI NG S TATUS 

This step has two purposes; 

a. To verify that the priority goals do, in fact, represent 
critical needs areas in the system's educational structure 
and 

b. To identify as far as is possible specific skills within 
each goal category which may need special attention. 

Verification of, the priority goals and identification of 
specific skills needing attention can often be accomplished 
through the same means. Thfe mean«, might include 

- a survey of standardized test results 

- special standardized tests administered for this particular 
goal 

- statewide testing data 

- 'questionnaires and surveys of community and school personnel 

~ - formal or informal interview schedules of appropriate 

personnel 

niven our highest priority need in the example, career 
development* miqht find verification in 

- Administration of the "Wisconsin Surv'ey of Problem Solving 

and Critical Thinking Ability." Levels 1, 4, 9 and 12 

indicate our students in grades 9 and 12 average 25 per 

cent below the national norm, and in grades 1 and 4, r 

6^3 porcont below the national norm. 

4^ 
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- Questionnaire results show that 44 percent of our senior 
class has no plans after graduation and 31 percent has 
only general plans. 



- An informal instrument, designed by our department, 

indicates our senior high students have a level of under- 
standing of the world of work well below that 'considered 
necessary. Career skills and knowledge among our kinder- 
garten and elementary students is practically nil. 

Using this process, each df the general goals originally 
compiled as a point of departure can be converted into specific 
objectives for educational improvement. The final statements o'f 
student needs are then recommended by the superintendent to the 
board for approval. Once adopted, these should be inserted 
under Part I on the application.^ 

Upon request, the Georgia Department of Education will 
provide a student needs assessment resource package. To-obtain 
this package, write to: 



Educational Improvement Unit 

Division of Program and Staff Development 

Office of Instructional Services 

Room 250, State Office BuTlding ^ 

Atlanta, Georgia 30334 



r 
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PLANNING E-DUCATIONAL IMPROVEMENT PROGRAMS 



"Once f)riority student needs have been determined, the next 
step is to select an educational improvement activity which will 
be successfful in meeting the particular student needs in question. 
This discussion of the selection of educational improvement 
programs is to assist local school of^ficials in* completing Part 
II of the Program Application (sec Appendix A). 

^ WHAT IS AN EDUCATIONAL IMPROVEMENT ACTIVITY ? 

An educational improvement activity is ar activity designed 
to meet the particular student need in question. It can be 
especially effective in improving performance in three ways. 

. improving the performance of both new and existing educational 
pe rsonne 1 - If one accepts the premise that "educational 
expertise is based on personal knowledge," then the most 
immediate way of improving education is to provide personnel 
with new knowledge, skills and attitudes to help them Perform 
be tte r . 
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. . Incorporating^ new knowledge and techniques into the curriculum 
and the instruct i onal proce ss - Since each student is different,' 
. the curriculum and instructional approaches must reflect the 
individual needs of each student. The school curriculum and 
instructional approaches must become more flexible in facilita-^ 
ting essential desired learning. 

. Applying better managemant techniques at each educational level - 
For improvement to "take place to any degree beyond the single 
classroom, the administration must den\onstrate leadt»rship in 
the change process. This aspect is considered critical . 

WHY IMPI.EMENT AN EDUCA'tlONAL IMPROVEMENT ACTIVITY ? 

Staff development can easily become an end in itself. 
Purposeful staff development must be directed at making specific 
changes in practice, methods, curriculum content, material and 
organization that are judged to improve student achievement if 
implemented. Without first deciding what is to be changed in 
the classroom, staff development will not result in any educational 
i mp rovemo n t . 

SELECTING AN EDUCATIONAL IMPROVEMENT ACTIVITY 

The process of designing a valid staff development program 

thu^-> far has been to telescope in on stude-nt needs via a process 

of goal identification and priorities. 

4 

Selecting Goals 
Priority Goals and 
• dentification of Target 
Ver i f ying status 

statement of 
\ Student Need 

4 8 
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The next step in the staff development process involves 
first examining the reasons that the student need exists to 
provide the primary input for the tentative selection of an 
elducation improvement acti.v:ity. Once a program has^.l>een tenta- 
tively selected, it should be screened to be sure'^that it is 
adequate for your needs and that its requirements and costs are 
feasible for adoption. The results of this screening process 
should produce a final decision on an educational improvement 
activity. Below is a continuation of our model incorporating 
th is process . 



Reasons Needs 
Exist 



Tentative Identification 
of Educational Improve- 
ment Acti vi ty 



Screen 
Activities 



Educational 
Improvement 
Activity 



REASONS NEEDS EXIST 

The primary reason for a check of this kind, at this point, 
is that it may be that a system does not aqtually need' to carry 
out as extensive a staff development program in the particular 
need area as might appear at first glance* Realignment or 
reallocation of existing personnel, funds or material may be 
more appropriate. Teachers or administrators may not be using 
..material or expertise that already 'exists in a system. 
Essentially, the check should give some indi cation -of the extent 
of staff development needed in a particular area, given what the 
system already has at its disposal. The following are examples 
of elements of a school system structure which could be examined 

in determining, why student need^ exist. 

\ 
\ 

• Methods - Are teaching methods consistent with present objectives 
and materials now in use . (or pAesencly available) ? Are all 
staff adequately trained in the most current methods? Are 
teachers working in the area in \which they have the most 
o xper t i se ? 



CurriculuTj^and Content - .Does the curriculum reflect present-day 
demands on effective citizens in this (these) particular problem 
area(s)? Is it consistent with the methods presently used in 
teaching? Are^all materials ^and approaches presently available 
being utili^e'd? Have present curriculum and content been ^ 
examined for possible revision within existing bounderies? 

M aterials - Do efficient procedures exist for informing educa- 
tional personnel of materials on hand or when new materials 
come in, and how to use them? Are present materials consistent 
with present objectives, methods and curriculun<? 

Organization - Is the present organizational structure being 
used effectively? Does the educational leadership have a 
working knowlo(1ge of the problem area in order to provide 
leadership? Could the present organizational structure bo 
re-structured to ease or elevate the need? 
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• Communi ty ■ Are ail possible community resources being utilized 
in the neod area? Is the community being informed of the 
existence of the need area and their help solicited? 

. Funding - Are present monies beinq deployed efficiently in the 
ne6d area? Have funding priorities in the need area and 
related areas been examined for possible relocation to help in 
the need area? 

Once the probable causes of the^need have been outlined, any 
educational improvement activity eventually chosen will have a 
much qreater chance of success because it will be aimed at those 
causes . 

IDENTIFICATION OP POSSIBLE IMPROVEMENT ACTIVITIES 

r The following are possible alternative resources for 
alleviating the causes and meeting student needs. 

, A list of validated educational improvement programs is available 
from the Georgia Department of Education. To obtain the list, 
w r i t e t o : \ 

Educational Improvement Unit 
Division of Program and Staff Development 
Office of Instructional Services 
Room 250,StateOfficeBuildijnq 
\Atlanta, Georgia 30334- 

Deve lo pment! Sources and Resources , an annotated bibliog- 
raphy ,^coi'itai ns numerous, publications either outlining or 
roforring to staff development activities and programs, 
(Available from above address). 

, Procod u ros and Patterns for Staff Development Programs , "another 
State Dopartnent of Education publication, contains details of 
a nunber of existing Georgia staff development programs. 

, Tl.o -;tatc do f > a r tmcM^i t can F>rovide brief summaries of all existing 
staff development and Title III projects in the state. 

. Another Fiource might, of course, be an unigue ly-de vised program 
which you develop or with which you are familiar from 
other systems. 

. A final source might be other educational improvement programs 
which may be found in publications. 

srRFOHN a^'^'TIVIT IES 

Not all possible activities can be practiced or are feasible 
in a qivon situation. Therefore, it is necessary to subject each 
su(uio5;ted activity to, a screening procedure. To validate this 
; 1' 1 ^' t J on , the systoi^' shou*ld compare each possible alternative 
withvits needs sta tenfents , objectives and resources.. The relative 
mori/^ of f>roqram options might berated on such points as 

50 
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Relative,' a d V a n t a q - Why does this p r o q r a m meet the s y s t e n * ? 
n e c d s b e 1 1 e r t h a n o t h p r s ? 



• CQmpa t ibi 1 i ty - Hov well doe<5 this proaram fit in with the ^ . 

ph 1 i uh o eh 1 c :> ctiitl vcilu**^ t hu i^Lriff, ^aro!'itb and coininanity? 

• Comp loxi t y - How involved is thi.s staff development i>rocess?. 
What has to be done to this project to qet it readV for the 
syster.i's schools? v;hat is the first strge? the second stage? 

• financial costs - v;hat is ^the cost oer unit? Wliat present 
costs will ht elininatt»d? V^hat additional costs will be 
incurred? What sources are available for funding? Can 
continuation costs be assumed Iccally? 

• " ^ f^^ J ^ ^ t or s - How mu,ch and whose planning time and daily 

operational tine is involved? When is the best time to install? 

Hov; Ion I will it take to ge't the innovation working? 

II 

. S n c p r e n u i r o m e n t 

• ^^^ ^gni tude of inno'/at i o n - How much change or^revision will be 
r q u I r e d ? 

, S u p I o r t n e e J c d - W-h at w i 1 1 - b required i n t'h e way of s t a,f f 
de vc ] OT Pe n t , organizational changes, instructions, supplies 
and e^^uirment? * 

Any *:-I*^p^nt in <^he scroening nro-'oss, depending on its 
n^aqn i t U''ic* , '^av rcjuir-.- reconsideration ty the steerina committee 
'"^f al^ T>'^r^ the ^^r** action r:irocrss. At this point the 

commi t t»-^f' , with thr- advicc^ of the educational community, is 
mos*- likely^ to hnv* tr^ xake a commitment based fouarelv unon 
educational vaiu'''^, *'S[*^cially with item^ like relative advantages, 

omp al I b 1 I 1 1 V , co'rr] lexity, time factor's and mannitude of the 
1 ri r. o V a t i o p . 

T^" n^'^il''^ ? f the sel^^cti^n r- re cess, supported by compre- 
hensive scr*-^er' : r:q , v; i i 1 product educational ir.u rovemen t activities 
a n d / o r p r q r a r . 

h ' i ' ] M f w '1 1 p f r r. ve m n t ; • r o a r a m s s h o u 1 d ^h e c» n t ''^ r e d in 
^ A r t II --^ f t h ^ ' ' r' ) ' 5 V t n ; { ; 1 3 a t i c/ n . 
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D ETERM INATION OF COMP ET F! C I E S NEEDED BY EDUCATIONAL PERSONNEL 

Tho purpose of discussion here is to*^assist local ^'cKdxfl 
officials in completing Part III of the Program ApTvU. cat i on . 
D'ljvf^ 1 op i:^ 1 cducitiOxnal personnel competencies is ess^ti^l to 
^mect perceived student priority needs. 

V7H AT APE COMP E TENCIES ? 

Co^npe tencies are sets of knowledge, skills and attitudes 
believed essential in achi-evement of specified goals by learners 



WHAT ARE(THlp DIFERENT TYPES OF COMPETENCIES? 



- Knowledge ; The understanding of the essential facts., 
concepts, principles, methods and material of a specific area. 
May^also mean awareness of a fiel'd of study through informal 
academe experiences (workshops, training sessions, etc.). 

J udgmen t : Power to size-up, compare and come to a decision 
about something. 

S kill : Ability to perforin certain tasks and utilize cer,tain 
techniques considered essential to job; know-how. 

A 1 1 j t u d e : The mental and emotional process of placing 
value upon something. Attitudes may be positive, negative or 
indi ff erent, 

V 

(See Appendix D, Examples 1 and 2 for specific examples of 
difff-rent tvr^os of competencies) . 

^Ji' Ar^ co mpktf:. M(: ip:s NEnDP:D by educational personnel ? 

. Por mv sta^T dcv^^- lopment activity to be directed toward a given 
odacati/;ral improvement outcome, it is essential the competencies 
Im- ^*po cifiod; otherwise, destination has been specified without 
1 r DV i i 1 ri'i t?ie means of arriving there. 

. . « ; ' * > c 1 f L ' d c (> m p e t n c I s become outcome objectives for staff 
h • ^ 1 1 > t m e n t . 

. -^'z 1 f vi nq competencies enable local svstem personnel to establish 
a ^;a^if for assos?;ina effectiveness of those conducting staff 

J : 1 I of r; o m p e t n c 1 0 s insure •] o b - r e 1 a t e d n e s s . 

1 t \' • r. : -•omp.«'tonci OS insures teachers' participation in staff 
],."..} M - n ^ IS ir. a n i n f u 1 . 

" ''•'^ ■Mrf:r :-:;^^T ;j/;ri)rn by r:nncAT ior;A L perso nne l def inhd? 

' . ) 'A : ^ rriH'^work of ar^^as of competencies already defined 
: " * ' - i t J r. , < • < ^ k a n w o r to the f o 1 1 o v>r i n q questions 
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• What do educational personnel need to kno w in order to implement 
prog ram ? 

Suppose a system wanted to implement an individualized 
reading program. The teacher would need to be familiar with 
variouS\indi V I dua 1 i zed reading proarams in order to choose the 
best one* Also, if the teacher's background in reading is 
strictly traditionrl he. would not be familiar with the concepts, 
objectives or the value of an individualized program. 

A principal would also need to "^ncjers tand the concepts, 
objectives and value of individualized reading programs, or he 
would not be able to provide instructional leadership, A principal 
would need to understand that individualized reading prog^rams 
may require different staffing patterns,' different pupil/teacher 
ratios, etc. These programs often involve additional, specific 
materials, which would call for budgetary decisions. Without 
understanding what these programs entail a principal would not be 
able to make informed decisions. 

Central office personnel also need to understand what is 
required to im;^lement these programs in order to provide adequate 
backup. Some may have the requisite understanding. Others may 
not. If they do not, this is an area that requires in-service 
development, 

. , What kinds of judgments do educators need to be able to make 
in order to implement proaram? 

Consider the decision-making skills needed in the following 

areas 

1. Student needs assessment 

2. Outcome expectations {projected results) 

3. Instructional program ^ 

4. How to get things done 

5. Hew to get the things you need 
r^.^ Evaluation 

(See Appendix D, Examples 1 and 2) 

» 

• What skills are needed to implement the program? 

Think this out logically. If a system want? an individualized 
reading program, it needs to know the individual student^s reading 
deficiencies , A teacher must be able to administer diagnostic 
tests to mdi V \ dual students and be able to interpff*t those results 
in terms of the individual ' s needs, ^ What other skills are needed? 
For assistance, see Appendix D, Example 3. 

• What attitude's arc needed to imnlement the program? 

It tak'?7 ti^<»^, t'*cinwnrk rind interest. Teachers who prefer 
to work alone, or ar*^ lukewarm about educatiDnal improvement V do 
not possess the po^-^itive attitudes needed. Choose 'teachers w\o 
already possoss thr- desirable attributes for this program. How- 



pver, you may decide to motivate interest and develop positive 
attitucVjs in staff. See Appendix D, Examples 1 and 2. 

f 

Secondly, also contact ether educational personnel who 
have initiated the educational improvement activity to share ideas 
I 

Get key personnel from local systems together and brainstorm 
answers to questions on needed knowledge, skills, attitudes, etc. 
State competencies identified in this session and inventory for 
agreement along a broader base (See Appendix D, Example 5). 

Study the fol lowing examples: 

Appendix D, Example 
Examp le 
Ex^mp le 
^ ^ Example 

Example 
Examp 1 e 



r 




1 

2 

3- 
4 
5 
6 
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D ESIGNING A STAFF DEVCLOPMENT PROGRAM 

This section of the guide will help you complete Part IV of 
the Staff Development" Proqran Annli ration. 



WHAT A>E THE ESSENTIAL ELEMENTS OF A SUCCESSFUL STAFF DEVELOPMENT 
PROGFA M? 

f 

. Teacher involvement - Teachers should be involved in the 
planning stage as well as the implementation stage. 

. Student needs - The beginning point of a meaningful staff 

development program should identify student needs as a result 
of a comprehensive assessment. 

. Program improvement activities Staff development should aim 
at implementing specific local activi'ties or programs. 

. I ndividualized ^ - Staff development programs should be designed 
to meet the unique needs of each local professional. 

. Pre- assessment - Staff deve lopment "prog rams should be built 
on pre-as'sessed needs of each participant, 

• Pre-s tated objectives - Behavior teachers are expected to 
demonstrate should be pre-stat^|k. 

, Modeling - staff development instructional approach should 
mode tlTe process educational personnel are being prepared to 
1 mp 1 iimen t « 

• Inte(i?r Qt ion of knowledge into practice - The staff development 
training design should have strategies to convert new knowledge 
into practi ce . 

, On- the-;] oh ]yeTf ori^dince - Assessment should be based on educa- 
tional I'Crsonncl demonstrating desired behavior on the job. 

• Admin i strati ve support - Essential materials, schedule modifi- 
cations and support systems should be provided. 

. Feedback - Participants should be assessed continuously 

throughout the staff development program and should be told 
how well they arc doing in terms of desired performance. 

Va[AT_ ARn THH POSSIBLC AL TERNATIVES F OR LO CA L SCHOOL SYSTEMS I N 
DESIGNING STAFF DEVELOPMENT PROGRAMS ? 

• Apj)rovcd graduate programs operated by Georgia colleges are 
dosiqned to meet local school system improvement activities as 
related to identified student needs. The local school system 

cfvjl-i pav thfj tuition cost (in-stato institution) for so Lectori 

grouf r> participate in an at-'f^rov^^^d graduate program. 



Individual g raduato programs in which each individual puTSlaes 

an advanced degree or certification an^' develops an individual 
program of study to meet identified f^tudent needs. 
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The school system could pay the tuition cost (in-state institu- 
tion) for selected participants to pursue college courses 
designed to meet local needs (see Appendix £ for forms to be 
used with this approach.) 

. Independent study involves a selected staff member contracting 
for an individualized program of instruction with the local 
school system. This alternative is based on an individual 
needs assessment as related to student needs. If college 
credit is desired, the local school system could, pay in-state 
tuitioncost.- 

. Contractual staff development activities is when the school 
system contracts with an outside agency to provide educational 
experiences for improving competencies of selected staff 
members. This educational experience could be provided in 
the local school system. 

. School-based program - The local school system elects to 
concentrate on an entire school, but in a specific program 
area. The local school system could elect to provide release 
time foi* staff members, in this school by using staff develop- 
ment -funds to pay for substitute teachers. This program could 
be on a contractual basis with an institution of higher education 

. P rog ram-based - The local school system elects to concentrate 
on one program area throughout tho system. For one example, 
the program could be to improve all first-grade teachers' 
diagnostic skills of reading. 

. Loca 1 ly conducted staff development activities - The local 
school system provides the educational experience using local 
ins t i;uc t or s . College credit is not offered. 

. Title II I approach to staff development - The local school 

system decides on validated Title III project as its educational 
improvomGnt program. 

. Vocational staff development approach - Vocational staff 
members are provided the opportunity to receive training in 
industry in their field for short periods during the summer. 
For example, the teachers in auto mechanics are s'ent to General 
Motors for training on an t i -no 1 lu t i on devices. Such updating 
f)rc^codures must focus on individual teacher needs. Similar 
octivities could be arranged for other school personnel. 

. Combination of ^any of the anproach^js. 

WHAT PRorT:DURi:s ^Hoiii.D f,r po Lr,r)v;Kr) LN df:5) ic.rjj Nr; a staff dkve:lqp - 
mi:nt program ? 

c. omn suq(fn^> t'-'d procr^duros follow. 
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Include*^^''" ^^.^^^^ designing, the staff development program. 

ientified student needs, . 



. a 


list 


of 


• a 


list 


of 


• a 


list 


of 



for meeting identified student needs, 

• Determine which staff members are directly related to the 
identified student needs. 

Determine the resources, materials and funds available for 
pro,gram operation. 

• Select a staff development design best suited to meet the 
identified student needs. Place the information on a chart 
for easy reference. (See Appendix F for an example). 

• Negotiate the contract if you use an outside institution for 
the educational experiences. ^ 

. Determine the dates for staff development activities (see 
Appendix F for an example). 

. Determine the facilities needed for the program, and *make 
arrangements. (See Appendix F for an example). 

. Provide schedules for all participants-.' 

, Complete and submit staff development application to State 
Department of Education for approval. 

. Write an article for the system or county newspaper on your 
staff development. Publicize staff development activities 
through the local newspaper, radio or television. 

. Proceed to operate educational experiences for participants 
as p 1 anne d . 

WHAT hKE SOME POSSIBLE TIME SCHEDULE S? 

Some possible time schedules are 

. Afternoons or whole days during the pre-planning period, 

. Afternoons or whole days durina the post-planning period, 

. Staff dovolopmont days without students during the school 
y o a r , a n d 

• Release timer durinq ?;chool clays usinn staff development 
funds to pay substitute teachers, 

6i 
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ADMINIHTRATIVi: LEADERSHIP, RESOURCES AND PROCEDURES FOR 
IMPLEMENTING THE STAFF DEVELOPMENT PROGRAM 

This section relates to Part V on the Staff Development 
Program Application. Administrative leadership must not be 
neglected .for a successful program, 

WHAT IS MEANT BY ADMINISTRATIVE LEADERSHIP ? 

"Administrative leadership" designates the procedures, 
policies and resources to support educational personnel as they 
develop competencies and implement innovations in meeting identi- 
fied student needs in the local school system. 

Administrative leadership procedures should include 

. a procedure to provide input from all segments of society 
on the staff development program; 

. a procedure for planning and developing educational 
activities on a continuous basis; 

. a procedure for involving the administrative staff of a 
school and/or school <;vc;teTin; 

. ft procedure for evaluating the staff development program 
on a continuous basis* (See Appendix G ' f or procedures 
for a staff development program). 

The administrative leadership policies should include 

. procedures to enable educational personnel to develop the 
competencies and skills necessary to meet identified 
student needs , 

. procedures for recognizing the achievements and innovations 
of participants toward meeting student needs. 

Administrative leadership resources should include 

. the funds (local, state and federal) to implement staff 
devo lopmen t , 

. the materials necessary for the educational experiences 
developed for educational staff, 

• the materials for implementing an educational improvement 
r^roqram in the local schools, and 

• a li-it of Lndi vidua is available to [provide fiissistanco 
in tho do vc3 opment , implementation and evaluation of an 

odu c<i t i a 1 i mp r ovom'^ n t p roq r am . 
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' WHY SHOULD TUKSE ADMINISTRATIVE LEADERSHIP PROCEDURES, POLICIES 
AND RESOURCES BE PROVIDED ? 

These administrative leadership procedures, policies and 
resources should be provided to " • \ 

. assure . educational personnel will haVe the opportunity to 
implement new procedures and innovations to rteet identified 
studeot needs. 
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. assure administrative personnel will be involved and informed ^ \ 

concerning new procedures and i nnova t i or\;5 to meet \identi f ied \^ 
studentneeds, x ' \ 

• assure the school and/or school system is committed to the 

successful achievement of the goals and performance objectives 
of the staff development program as related to identifii^d 
studo-jut needs, and 

. assure educational personnel will be recognized for involvement, 
achievements and motivation toward moetinq identified ^trudent 
needs • 

WHAT SHOULD BE CONSIDERGD IN DETERMINING ADMINISTRATIVE LEADERSHIP 
PROCEDURES, POLICLEIS^- AND RESOURCES W H ICH ARE NECESSARY TO ENAEM ^ 
EDUCATIONAL PERSONNEL TO MEET IDENTIFIED STUDENT NEEDS ? 

Before determining administrative leadership necessary for 
program Improvement, review previous experiences of ioca^Jj^^ systems 
in improving educational Programs so you can foresee possible 
problems and plan to a(void them. Studies have shown several 
factors seem to be common among programs which have failed, for 
example 

, lack of , involvement of teachers and administrators in the 
change process, 

, lack of understanding of nrogran operations, 

V 

, lack of an identified, qualified oerson to coordinate and direct 
the project whose authority is clearly understood by the total 
staff , 

. lack of community involvement in understanding the program, 

. lack of support from principals, superintendents and super- 
vising personnel, 

. lack of motivational incentives to participating staff members, 

, lack of a plan to diffuse the concept throughout the system once 

it h a :^ boon d o m o n s t r a t p d , 

, lack of iDinqlo-mindedness of purpose - too many goals and 
objectives which arc too broad in scope. 



•"lack of atmosphere and attitudes cort^uctive to change, and 

r 

. lack of plan for evaluation of the staff development program. 

An example of the administrative leadership procedures, 
policies- and resources for a successful staff development program 
is shown in the chart on the next page., Each ^taff member 
should have a copy of hi? areas of responsibility in the educa- 
tional ifnorovement program. 
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ADMINISTRATIVE lEADERSHII^ 



Activity 



Ntrnt of •ctivily for tduca- 
tional Improvtmtnt 



Sehool 



1. Principal 

a. Participatt m staff 
dtvtloprmnt activitits 

^. Encouragt and advise 
staff in carryirifi out 
thtir activities 

c. Implement fftKibte 
scheduling 

d. Request and obtain 
materials necessary 

. for program imple- 
mentation 

e. Supervision aiyd 
coordination of 
program implemen' 
tat ion in classroom 
activities 

2. Teachers 

a. Participate in staff 
development activities 

b. Other 

3. Auxiliary Personnel 

a. Participate in staff 

c 

development activities 

b. Other 



Ctntral Offict 



I \ 



1 . Superinten'dent 

a. Recommend admims' 
trative policies and 
procedures for educe- 
tional imorovement 
program 

b. Participate in staff 
development activities 

c. Provide a budget and 
funds as support for , 
ihi program 

d. Provide for ar> aval- 
Vation of the program 

e. provide leadership and 
continuing assistance 
to program 

f. Provide facilities for 
program 

' g. Encourage and advise 
staff in carrying out 
their activities 

h. Recomnrvpnd the edu* 
cational improvement 
program to local 
board of education 

I. Provide materials and 
equipment for pro* 
gram operation 

). Provide staff dnd 
staffing patterns 
which will insure 
program success . 

2. Supervisory Personnel 

a. Provide supervision 
and assistance m 
the educational 
improvement program 

b. Participate in the 

\ staff development 
activities 

c. ^ Provide list of 

resources (materials 
ana^individuals) 

d. Assist With the eval- 
uation of the educa- 
tional improvement 
program 

e. Encourago and advise 
staff m Ctirrymg 
their activities 



Institution ConductiriQtht 
Edueationii Exptritnct 



1. Administration 

a. Provide coordination of 
program 

b. Provide continuing 
MSiStance 

C. Provide administrativt 
procedures which^ asstit 
with program operation 

d. Kovide for tvaluiition 
of program and thrtlUitt 

t. Provide for credi^ and 
non -credit txperi4nc«& 

2. Instructors 

a. Encourage and advist 
staff in carrying ^ut 
these activities 

b. Visit participants jin 
their classrooms ijnd 
provide assistance 

c. Provide an educational 
experience which is a 
combination of academic 
studies and practical 

^ applications 

d. Provide an fducntiofial 
exp{*rience which is 
aimed at established 
critical needs 

a. f rovsde for participant 
evaluati6n of educa* 
tionat experience 
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DEVELOPING AN EVALUATION PLAN 



This discussion should help local systems develop a plan to 
evaluate the effectiveness of an educational improvement progtam* 
this section of ♦ .e guide will help the local sVstem complete 
Part VI of the Stuff Development Program Application, - 

WHAT IS MEANT BY EVALUATION ? « 

Evaluation is an assessment of how successful a program has 
been in achieving its objectives. It is a means to determine 
strengths and deficiencies for further planning and improvement 
in educational activities and personnel. 

Meaningful evaluation must focus on the components essential 
to program implementation. These are student growth , educational 
personnel compe tenciies and administrative leadership. 

I 

Student growth - Evaluating student growth means comparing 
stucfent learning level at the completion of the educational 
improvement activity with anticipated s^;udent learning 
outcome s . 

When it can be determined that student growth has reached 
the percentage specified in expected student outcomes the 
product outcomes have been achieved. » 

For usable feedback^ compare current learning levels of 
sliudents with expected learning outcomes periodically during 
the educational improvement activity. ^ 

Educational personnel compete ncies - Evaluating educational 
personnel competencies means comparing the performance of 
educational nersonnel at the end of the proqr-am against 
expected process o utcomes , such as expected improvement or 
development of specified knowledge or skills. ^ 

When it can be determined that skills needed by educational 
personnel to implement program are actually being used then 
process outcomes have been achieved. 

For purposes of usable feedback, compare current educational 
personnel performance with desired performance periodically 
during the educational improvement activity. 

* • A 

A dminis tra tive leadership - Evaluating administrative leader 
ship means assessing whether the. support services specified 
as necessary for successful implementation program are in 
fact hoinq provided. 
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WHY IS EVALUATION NECESSARY? 



To maintain an educational improvement program, evaluation 
is necesary., Assessing the strengths and deficiencies of a' 
program will give feedback for further plannijig and organizing 
to achieve the objectives. 

Assessment should focus on several main 'components # if you 
expect to get usable feedback. These are 

* Student growth - Improved student learning is the primary 
long-range objective in any educatioftal improvement program, 
I.t is the prime indicator of whether other components in- t.he 
program have been effective, or whether attention must be 
focused on ways to improve the program in order to achieve 
this primary Objective. 

. Educational personnel competencies - A program cannot be 

successful without the skills needed to do the job, AsSJassment 
of those skills will tell how ef'fective their role is in the 
program, or whe ther v f u r the r staff development is needed. 

. Administrative leadership - A program cannot be success ful 
without necessary backup support. Channels must be open and 
functioning in this area. 

If assessed areas are not, there will be "blind spots" in 
planning and implementation. 

HOW DO YOU DESIGN AN EVALUATION PROGRAM ? 

First, specify procedures and instruments to^be used in 
assessing student growth , i educational personnel competencies and 
administrative support. ' - ' ^ 

Evaluating student growth - Spe^cify pre-assessment procedures 
and instruments for determining student needs. (See guide- 
lines in attachments to Part I of your application) 

Specify procedures and instruments to determine whether 
process outcoifies (competencies) have been achieved. (See 
Appendix U) 

Evaiuating educational jersOnnel competencies - Specify 

' procedures and instruments to determine what competencies 

personnel alr eady have . 
^ — 

Specify procedures and instruments to be utilized in 
determining that process outcomes ( compe tqnci es ) have been 
achieved. (See Appendix £) 

Evaluating administrative leadership - Specify procedures 
and instruments for evaluating the role of principal, central 
office and those in hiqher educatio'n in the staff develop- 
ment program. (See Appendix J) 



63 



67 ^ 



Secondly, analyze results. State how the system plans to 
relate data from those three components to each other in light 
of expected outcomes. 

Third, state how this related data will be used for further 
staff and pefsonrtel development . 
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i^TAFF DEVELOPMENT FUNDS 
FOR 

rs?::ik hnu vocational hducation 



(i 
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SECTION FOUR 



Staff Development Funds 
for 

Career and Vocational Education 



LOCAL SYSTEM USE HF THESE FUNDS 
PURPOSE 

\ 

, « Funds from this source may be use^ to help local systems 
-ttfi^n staff to imolement " comorehensive career and vocational \ 
education programs and to more effectively prepare disadvantaged 
or handicapped students for employment. Such comprehensive 
programs a-Ve reflected in the annual Lpcal Plan for Carectr an4 
Vocational Education and the Comprehensive High School Agreemenjb 




FlTNDT:aG ARRANGEMENTS 

Local systems indicating they intend to^utilize part ( but i 
not^ al l ) of the system's state ^taff developihWnt allotment or Jn 
equal amount of local fund^ to train system staff to implement/ 
comprehe,nsive career and vocational education programs (Grades/ 
K-14) and/or to prepare disadvantaged or handicapped students /for 
employment Inay be awarded vocational education funds on ^ 'doljfar- 
for-dollar matching l3^asis > 

Local systems indicating they intend to utilize their e/_ 
state staff development allotment or an equal amount of locafT 
funds to train system staff to implement comprehensive care/sr 
and vocational educational programs (Grades K-14) and/or t< 
prepare disadvantaged or handicapped students for employmejf^t 
may qualify for vocational education funds at a two-to-on^ dollar 
matchi no ratic; , * / 

/ 

If rec|uests for vocational education staff developnVent funds 
exceed the funds available, priority will be given to systems 
nakinq the qreatest committment. / 

( 

nKSCRlPTION OF EACH TRAINING ACTIVITY i 

Proposed' local plan^ for staff development must adequately 
•iesrribc each training component in terms of: (1) number of 
vocational or career education personnel to be trained, (2) types 
of vocational or career education personnel to be trained (e.g. 
nulu^.trial arts teachers, high school princi|>als, counselors, 
rvAL' Coordinators, etc.) and (3) a description of each training 
component (e.g., neneral content or objectives, anticipated 
Ir-nqth and dates of each trainincf activity, name and address of 
.m t i \ it 'Ml tr.iiriina .i-iency, clc.). 

66 



\ 



Local systems must adhere tc^ fiscal regulations of the Georgia 
Department of Education and maintain all fiscal records and support 
documents for audit purposes at least five years af+'^r the end 
of the pro je ct 'grant year, 

\ 

1 REGULATIONS FOR THE EXPENDITURE OF VOCATIONAL AND CAREER EDUCATION 
\ STAFF DEVELOPMENT FUNDS 



Funds may be used for the cpsts of in-service training for 
local personnel. Funds may be used to cover (1) tuition costs 
for in-service course work; (2) salari'es for substitute teachers; 
(3) travel and subsistence costs of participants attending 
training sessions and (4) costs to an institution or agency for 
instructional or training materials and supplies needed to conduct 
training sessions. 

staff to be trained must be employed as administrative, 
guidance or teaching staff in state-approved comprehensive career 
and' vocational education : ograms, VOCATIONAL FUNDS MAY NOT BE 
USED FOR STAFF TRAINING Ot PERSONNEL EMPLOYED IN ELEMENTARY 
SCHOOLS (usually including grades 1-6 or 1-7). However, Grant- 
in- Aid funds may bo used for this purpose. 

Expenditures may cover institutional or agency costs for 

ins tructor ^ ' salaries (NOT secretarial or administrative salaries) 
benefits, consultant fees (not to exceed $100 per day) and 
actual travel and subsistence expenses accordinqXtp. state travel 
regulations to carry out needed in-service training for local 
pe r s onno 1 . 

**NOTE: Personnel employed by the State of Georgia (Georgia 
Department of Education or nni"er<^it" sta*^f) am incli'^5Me 
for payment as consultants, 

. Payments with these funds to institutions or agencies for 
overhead or indirect costs for the purchase of equipment 
of any kind are not allowable expenditures. 

. Vocational and career education funds under these grants 
may cover expenditures from July 1, 1975 through June 30, 
197G • 

REIMBURSEMENT PROCCDUPHS FOR VOCATIONAL AND CAREER EDUCATION FUNDS 

Funding and budget procedures will be made available at the 
time the local system is notified of its grant award. 

APPLICATION PROCEDURES FOR VOCATIONAL AND CAREER EDUCATION FUNDS 

Local systems intending to use their entire state staff 
development allotment or an eaual amount of local funds to train 
system t,taff to (1) implement comprehensive vocational and career 
education components and/or (2) to prepare disadvantaged or handi- 
cap] -ed students for enploymenL must 

Complete ONLY the regular Staff Dovclcpmont Program Applica- 
tion (DE Form 0 395, Jan., 1974). 
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Local isystems that intend to use a portioiji of their state 
staff dovelopment allotment or an equal amount of local funds to 
train local staff to (1) implement comprehensive vocational and 
career education programs and/or (2) to prepare disadvantaged 
or handicapped students for employment must 

(1) Complete the regular Staff Development Program Applica- 
tion (DE Form 0395, Jan., 1974) for state staff develop- 
ment funds ; and 

(2) Complete the supplemen ta 1 Vocational Education Program / 
Application (DE Form 0412, Feb., 1974) for vocational // 
andcareereducationfunds. // 

I /'-^ 
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Attach to regular Staff 

Development Program Application 
(DE Form 0395, Jan., 1974) and 
Return To ; 

Director, Division of Program 
and Staff Development 

Georgia Department of Educa- 
tion 

^31 State Office Building 
Atlanta, Georgia 30334 



LOCAL STAFF DEVELOPMENT SUPPLItMENTAL 
VOCATIONAL EDUCATION PROGRAM APPLICATION 



AGENCY SUEl-IITTING APPLICATION: Local School System 

1 I CESA 

SqHOOL SYSTEM; 

CE^A; . , 

^""^(Name Systems Involved;) 



NOTE: If r-dditicnal pager, aire ueedeJ to couipleue Items I - VI on this application, 
, please attach. 

I. List thosr^ critical student needs selected as". priority areas as a result of a 

systematic needs assessment. (List only those needs which the local system plans 
to meet through career and vocational staff^ development activities and programs.) 



\ 
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11. Identify educational improvement programs in curriculum, instruction, or 

administration, which arc related to career and vocational education components 
or programs > that will be implemented to meet ^ach of the student needs 
Identified in Item I (above) . 




111. Identify local educational personnel competencies needed to implement the 
educational improvement programs identified in Item II . 

1. . . 

2. 

3. 



5. ^ 

6. ^ 

IV. Staff development activities for local personnel to implement career and 
vocational education programs • 

For each proposed training activity: (Identified in Item III above) 
A. flJ^ntify the number and kind of personnel to be trained; and 

B* fDescrihe the training activity in terms of its basic intent, specific training 
V^ctives, length, training dates, and the name and address of the trairiing 
agency. 
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1 ' . • 

- 3 - 

V, Identify administrative leadership procedures and resources for enabling 

educational personnel to develop and implement career and vocational education 
Improvement components or programs as a result of the staff development program. 



VI. Develop an evaluation plan to reflect long-range changes in the following areas: 

A. Student growth , 

B. Educational personnel competencies 

C. Administrative leadership procedures 



Signed 



(System Superintcndcnt/CESA Director) 



Signed 



Date 



Date 



Signed^ 
Signed^ 



Date 



Date 



(Chairman of Local Board or CESA Board) 



STATE BOARD OF EDUCATION 



Executive Secretary 



Chairman 
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Vocational Education 
Staff Deve lopmen t 
Budget Sheet 



Budget Item 



Source of Funds 



Traihing 
Activity 

(#1, ^#2, 
e t c r as 
per Item 
IV on 
applica- 
tion ) 



Number of 
participants 

(By training 
activity ) 



State 
Grant 



Vocational 

Education 

Funds* 



Reg. D _H 



Local 
Funds 



Other 



For State 
Use Only H 



separate Vocational Education Staff Development Fuiids accora-xng 
gD|Qar, Disadvantaged and Handicappe<^.^ 

7G 



SECTION FIVE 
APPENDICES 
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Appendix A 

STAFF DEVELOPMENT 
PROGRAM APPLICATION 



AGENCY SUBMITTING APrLICATlON: £J Local School System 

rj CESA 

SCHOOL SYSTEM: 

CESA: , 



(Name systems involved:) 



I. List. those critical student needs selected as priority areas 
— as a result of a systematic needs assessment. > 

1. 



2. 



4. 



5. 



6. 



7. 



8. 



II. Identify educational Improvement programs In curriculum, instruction 
or administration which will be implemented to meet student needs. 
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III. Identify local educational personnel competencies needed 
to implement educational improvement programs. 

1. ^ ■ 

2. - 

3. _ I 

4. . 

5. , , — _ 

6. 



IV. Implementation of Staff Development Program 

A. Name of Activities. Activity is used to identify a 
specific staff development activity needed by 
educational personnel to develop needed competencies. 

B. Kind of Personnel. Identify the type of personnel 
which will be participating in each activity and 
the number of individuals involved. 

C. Who will conduct staff development training for each 
activity? 

D. When will each activity occur? (time schedule) 
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V. Identify administrative leadership, procedures and resources 
for enabling educational personnel to develop and implement 
educational improvement programs as a result of staff develop- 
ment program. 



VI. Develop an evaluation plan to reflect long-range changes in 
the following areas: 

A. Student growth 

B. Educational personnel competencies * 

C. Administrative leadership procedures 



Signed , Pate 

System S'uperiirtendent/CKSA Director 



Signed ^ Datc_ 

Chairman of Local Board or CKSA Board 



STATE BOARD OF EDUCATIOM 

Date_ Signed ^ 

Executive Secretary 

^ Date Signed 



Chai rman 
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BUDGET INFORMATION SHEET 



The budget sheet is provided to assist local school systems in 
determining the areas of expenditures which are necessary for 
successful operation of the education improvement program. An 
accounting procedure of state grant funds for staff development 
must be provided at the local school system level according to 
the requirement in the Georgia Accounting Handbook for Local 
School Systems , If there are questions concerning these procedures, 
please contact the Financial Review Section, Georgia Department of 
Education, Atlanta, Georgia 30334. • / 

State grant funds for staff development may be used for budi^et 
categories such as administration (suggest that not marc tl/an 
5% of state grant funds for staff development be used for/ 
administration); program operation areas such as contract/s for- 
training^; individual grants for tuition and boohs and materials; 
contracts for services; substitute teacher salary; and «rvaluation. 

State grant funds for staff development may niot be used for items 
such as equipment or tuition ab ove the cost of state colleges and., 
universities per five (5) qunrter hour course and college activity 
f ecs . 

The major emphasis of the state grant funds for staff development 
should be in the area of training activities. 
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Staff De ve lopmcnt 
Budget Sheet 



Budget Item 



Source of Funds 



Activity 



Number of 
Participants 
or I terns 



State 
Grant 



Vocational 

^:ducation 

Funds* 



Local 



TOTAL rs) 



H 



Other 



For State 
Use Only 



id 



I ;o sff.a r.il Vt)Ca t lona 1 Cducat ion 
t^t^qulai, Di b» ^idvantaged and Handicapped. g2 
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Staff Development Funds according to 



Appendix B 

SUGGtSTED I'R^'Cf D^JhV.Z I'OR 
CKRTIFICATION RKfJEWAI. 

1, Frame c»f Reference ' 

Tb€ new rer t i f I'ca t ion policrirf; state that professional educa- 
tional ccrt I f ica tcr may b^* renewed upon completion of ton I 10)* 
quarter hours of fjurpie^cntary qrariuatc credit or the equivalent 
in-service trainiTrt? in an area assessed neod upon approval 
of a local star f ' devcl<j»pntfr.t nlan. 

The State Plan for Staf^ Development nakes it possible for 
LEA*s or CI;::A*s to develop local staff development programs 
whereby local educational personnel can tvarn the equivalent of 
five (5) quarter hour^ of credit annually for certification 
reneva 1 . 

In order for local "^^^yGtom superintendents to be able to recommend^ 
local oduc^n^ional fer;>c>y5nel for c<' r 1 1 f i c a t i on renewal, the local 
system rrvu.;t suhniL the follov/inn j n fo riia t ion : 

1*/' r«^r forma nc*^- criteria to be used as a bar.is for de t e r'n i i 

cojlf-rjc eiuivaltj.t .xnd a procodur- for anpiyir.^ the criteria. 

2. A df :tcr ) r>t ion of a r » ' u r ti - k e e p i nq raoccd'ir''- to bo j t a a n 'V. 

o a t ij v ♦ • r i f y t r m ^ r r « > a r of r ■ a ^ h local c- d u c t : o : I e r o n 

3* A procedure f;,*r obtainin; ai.d n i i n t a i n i ti an mdivi'-.aal 

:>taff ib"^"'' } 3T-r'^" I^lar* *>'r •^ach rr-r^on pa r 1 1 c i a * i n i \i\ the 
: , t a f f I M V ^ ' i r r ^ ; . J j p a r . 

1K)r I r. f o ^ n-i ♦ i ' -.♦il! ) part .tn a; r^rriv^-I local ♦ ifl 0'W«'lo:>- 
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:r . t .1 f f '^'Vf' i oj^-'-'ri! c ivitir-, ulon'" Will 
J - . . . ' t» « i 1 * I f • i.a I > tor co r t ; f i t i r-t r ^ -i^ : i . 
A 1 uTM M V i r ^ : • : ; j ' i • - ri in t i ^ f ^ o v* - i opp »* fi t i ^- 1 i v • * i - , 
1 f i r ♦ • , 1 I a >i V ' V ' ^ : , • * ; ' a 1 * • ^ r: ' • - I : • ^ » • i f * ^i ♦ • ^ n cl m • 
jr. ' h.^ w : - Th ; t : , c r ^ i f i ca t ion rei Wa i - a 1 : 

1.. yi » ♦ or ' .a * -h t'-f' i . 
^' • • * ' ' t ^ ^ t I • a ^ 'v J ; 1 i.t^ ^1 • ' a * ' i far 



a f 



• M } » t a • : I 1 ^ ' ] 



b. ^ • ? a . 1 « 



- ' ^ • - ' 5 ) . ? ' • r ' d I t 
f • ? ' • * . . X * : : 1 . .1 1 : . 
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credit will not be earned until! an improvement activity in 
the work setting is verified by| their principal or another 
designated person or ^roup and certified by their super- 
intendent. 

C» Staff development activities should be planned in concert 
with the teacher(») which reflects an assessment d^f the 
educational needs of staff members and should be directly 
related to student needs. Local sys^teif^s could identify 
several student needs and improvement activities and the 
teacher (s ) could choose the staff development activities 
and improvement activities that she feels best meets her 
needs and her students' needs, 

D.^ Prior to the beginning of staff development activities, 

there should be on file in the loc^Jl sys^.tem an Individual 
Program of Study Plan for participants which will include 
statements of perfoi^mance objectives based upon * the agreed 
assessment of educational needs of staff members (example 
in Attachment A) . 

Staff developnent activities, should he approved in concert / 
with participant and participants' principal or supervisor 
and superintendent, 

F. A Certif icatio^n Renewal Individual Permanent Record is 

0 maintained for each n^rticipant by the local school sy5tem, 
(Exartple in attachment £l 

G. The permanent records should contain; 

1 . Nane 

2, Address 

3. Social security numbor 
4* School system 

S , S c h oo j s V 'i t e in n u nh c r 

0, Staff devt;loorent proaran title 

7, Brief description of activitv . 

8. Hours earned 
^, Date conploted 

10. Training verified :>y jiistrurrnr 

11, I tj» r o v o n t> n t. act? v i t y ' 
1?. Da to inipljmont"d 

1*^, V'lifif'd by jMincipal, ^;uporvibor, or Ci:rA 

14. CortiM'-^d '^'orrect ly locai r; up^* r in t 'Mid n t 

H. Local syistems dou 1 d plan i r; ',oncc*rl with CKSA's for r.taff 

dt vrlo:;ruM.t actxvitier> tnat could bo used for cortjf>dtion 
rcTiCwal credit . rhc CK.:a*s could coordmato local ^taff 
dovf lopr.trit fr,r cer t i ^ i ctit ion r^iMnvMl whirh mght include; 

A ! r <i n q i n q I * j r i n s I. r lu: t u r s \ 

Ma i n ta i n I rp| i>a r t'l c i a n t r/;cr>r<Ls .such a">\tho Individual 
l'ro<|rar: ot >5tu(iy r]tn :\vA t h o C'.- r t i f i ca t i on Henowal 

. |»..r or«rt>3 :"^uli aiA in v^rifvir.M U.at- i n : • x o v < o n t. 

a t i V 1 t 1 I . :i . V I b t? i2 n j r t ^ i • r < * n t . • » i , 

I 8 \ 
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I. Evaluation procedures sl^ould be planned and include the 
f ol lewmq : 



1. Process evaluation 

2. Implementation of improvement activity 

Evaluation procedures could he part of an Individual's 
Program of Study Plan for Ce r t i f i ca tfll on Renewal. The 
Individual Study Plan should be developed before the 
teacher(s) participate in any staff developipent activities* 
The evaluation procedures should be developed by the local 
school system in consort with the teacher (s) and instxuctx>r_(s-4 
so that the teacher will know that she v;ill be evaluated and 
the procedures that will be used to verily that improvement 
activities have been implemented. CESA personnel could aid 
in the evaluation process if the local school system ^ranted 
to' include them. Verification of pr e-de termi ned educational 
improvement ^ictivity and date implemented would bo record 
on teacher * s ^Certi f ication Renewal Individual Permanent 
Kocord, 

III. Poportina Troccdures for Certification Renewal 

\ The local ?;chool r^y^to^ or Ci:5:A should duplicate the 
Certification Ponev/al Ir.dividual F^mnent record when 
an^^ iridivid':al is roqM^ztinat that his certificate be 
rcr\cv;c;d . "7 ho local su'^rr i Ti t f: nd e rj t should na i 1 a 
ccr\i fit. "I i-oj'V of th*-^ 'w^,rrn.r :.>;nt r*'Vord to: G'^orgia 
Dcpa\tmont oi iducatxon, 'iK^aclicr C er t i : i c j 1 1 cmi ^orvice':, 
229 State Tiff ice huildirHj, Atlanta, Georaia 3033*1 . 
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ATTACHMEHT A 



INDF VIDTJAITTTOGRAM OF STUDY PLAN 
FOR CKKTIFICATIOM RENEV/AL 



Name 



System! 



Priority Area for Educational Improvement: 



S^faff Development Program Title: 



Drief Description of Staff D*rvelopment Activity: 



faff Dovelopmont Activity Objective: 



rerf^^rna:.cc Objoctvve^ for Impienentinq Hducational I mprover^ient ; 



Ai P'-.'^Vf.n : 

I r 1 - • 1 p.i n t Date 

J I I r. L 1 h \ I or upc r V i sor Date 

B<) Super i nt undent \ , Date 



Appendix C 

Guidelines for Approved Programs 
Which Relate to Local Steeds 

I - 

I . What is an Approved Program ? 

A program developed by a teacher education institution 
in a specific arM f^r teachers or other professional school 
personnel • These Vftrqgrams a^^ accordin^To 
criteria approved bjilTOFh^. ^ta te Board of Educ^ftion and: are 
subfnitted indi vidually^S^o the Board tor appr&|ifal. A student 
who completes a state-a4)proyed jpxogram is issued certlfl- 
A cation upon the college's recommendafttlon • 

/ 

^ ^ * ^'by Develop Approved Programs that Relate to Local Needs ? 

The deve lopisient of approved programs by institutions 
of higher education i4x consortia with local school systems^ 
, will maku it'possible fo^ local staff development leading 
to higher levels, of cer t i f i ca t,ioa to emerge which relate 
to the goals, objectives and^s tudents ' needs of a school 
system or combiiiation of schdxjf system^-. 



^ ^ ^ • Hny; Do Lr^cal Sc hool Syj^toms and Institutions of Higher Education 
Wor k in C >or 1 1 a ? 

A. Representatives from the local staff development 
committee sliould contact appropriate officials 
at inBtitution of hl^,her educatlor^i (l.H.E.) or 

V i cc ve rsa • . 

B. Local school syslem{s) c'«in enter into agreement 
with lAl.E. t ^' cv^oper 3:t i vi- 1 y develop or vfest rue tur^e 
a graduate teacher education program to[a53si«t local 
educational personnel to meet critical ^tudent needs 
as idcntitied in' local needs assessment, 

C. Appropriate officials of local system(s) and 1 • I! . E * • 
sliould appoint personnel to serve un a steering 
committer to plan anJ develop approved prDp,ratn(s) 

ior higher levels of certification which relate to 
local nc'uls . 

IK Loc a ! school sy s t cm (s ) sIuju 1 d secure all ava 1 1 nb le 

data such as the r.esult?i of needs asr,e!^«?mcn t , number 
n n d t y p « ♦ of educational p e r s c n n o 1 involved, possible 
i n n t r u f r i on a 1 j c t i v i t i o s d o I he r in f orma t i on , 
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E» In8titutlon(B) , of higher education should secure 

^11 available data concerning the teacher education 
progrdin(s) such a^ Application (a) for Approved 
Program(8) (ITE-13) as approved by the Georgia 
Department of Education, N,C*A4T«E« or state 
evaluation of program(s),i course outlines and 
other information* 

P. These two sources of data will be the basis for 

planning an approved program that relates, to local 
needs . 



yhat Are The Procedures {■ or Submit ting Revised Teacher J^ducafion 
Approved Programs ? 

A. InstltutionCs) of higher education submitting revlaed 
programs developed in consortia with local system(8) 
would include the following information 

!• A statement of program goals A genera? 
statement of overall goals of the educa- 
tional preparation program which should be 
.correlated directly with identified goals 
and needs of the participating schools or 
systems. 

2. A statement of program objectives - These 
statements should correlate directly with 
the preparfition program's overall goals 

and should be categorized in some taxonomical 
^ structure such as cognitive, affective and 
psychomotor. 

3, A statement of competencies - Competencies ^ 
are essential for educational personnel to 
possess in order for the local system to 
achieve its project and process goals and 

ob j ect i vcs • 

i 

^, A statement of enabling objectives — These 
statements should lead to the attainment of 
« specified competencies required to m^et 

local needs • 

5. Characteristics of humanism - Th^ program 
should be a model characterized by humanism 

in which the educator, as a learn et', encounters 
concern for the human being as he moves through 
the program* 

6. A description of field experiences which shows 
A balance between theory and practical a{\pll- 
catlonoftheory- 

1 8.) 
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7* Indlvidualleed in^struction based on « 

diagnostic and prescriptive process so 

that the program itself serves as a model 
of individualized instruction ^ 

S^. Continuing education - Statements must ^ 

specify a continuous plan of staff develop*^ 
ment • 

9. Management and {governance procedures - A 

general set of statements txxxst specify i 

the coo^r^a^ive nature among program — 
agencies of all planning^ man axemen t^_ and 
governance procedures* ' 

10. E\ralu4tlye system - Statements must speclrfy 

the prepaTa-^^^^i program » needs and aspiratloniT 
of individuals7"wlTb44PL.,^e progifam will be 
assessed. ^ 

Revised Teacher Education Approved Program s^puld 
be submitted by I.H.E, to the Georgia Department* 
pf Education for approval^ at/ the following address: 

Associate Dlrectoif 

Staff Developmentf and Teacher Education 
Unit' 

Georgia Department of Edqcation ' 
302 State Office Buildiiig 
Atlanta , Georgia 30 33A 

Local school systems that are working in consortia 
with I.H.E. regarding programs for higher levels of 
certification shou'^d identify this arrangement in 
Part IV of Staff Development Program Application. 
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APPENDIX D, Example 3 
SPECIFYING EDUCATIONAL PERSONNEL COMPETENCIES 

^ 

k. Stating Objectives (desired outcomes) 

Suppose the system^s needs assessment has detertn^ined 
that the number one student need in the system is to improve 
basic reading skills in students. 1 

State fhat student need as an \ins t ruct ional objectiv<& 

ill tttfiaAurable (assBssabie) terbta ^ ^ — L 

■ \; ■ 

Over a three-year period of time the student growth 
should reflect increase in reading achievement of — 
the student as determined b^ tests (individual or 
group) and observation* ^ ' 

B. Consider the question, "What knowledge, skills, judgm^ntSt 
kaow-hov and attitudes ^are needed by personnel to implement 
any program?" 

\ ' ' ' ' 

^, Consider the question, "What instructional skills are needed 

\ to implement this program?" 

State needed instructional skills (competencies) in terms 
of, desired performances* For example 

1. Teacher administers at least two diagnostic 
teststostudents. 

2. Teacher interprets the^results of the diagnostic 
tests given to students. 

3. Teacher has knowledge of materials available 
on individualized readln£» instruction* 

4* , Teacher is familiar with other reading programs 
^ which could be adopted to available materials. 

S^. Teacher develops individualizct. reading prograins 



using the results from diagnostic, tests 



ERIC 



6. Teacher implements the individualized reading 
program utilising available mat er 1 a 1 . 

These identified skills should be entered in Part III of 
the Program Application, 

S t a t o ^ LULS.^ n perform anc e terms that are neodod b y 
aUmi n i sir a t i on tj^ ijrnp 1 cjn<"2nj p mar ram . For e'xamp 1 f 

1 . U 1 1 1 i 7. o S" s c h o d u I i n i\ p r o c d u res n o c o s s a r y to 
impli^mcat the i nd i v i dua ] i Kt. d rtvadinfi projj'.ram 



8') 

U3 



2« Utilises staffing patterns necessary to; . 
implement the Individualized reading program 

^ § \ ' 

2* Understands procedures in the policy handbook 
for the local school for providing material 
^or all levels to implement the indlvidualii^ed 
reading program 

4* Necessary procedures to Impletnent the indlvidua 
lised "reading program which have been developed 
an^ published in the local school board policy 

book ^re provided to the school 

-,• , ' "\ 

5. Reorganization and gtipervlsion necessary 'to . 
Implementation and operation fit the Individtia-- 
Used reading program is . provided 

These skills should be entered in Part III of the Program 
Application* 
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APPENDIX D, Example 4 • ' • ' 

SPECIFYING EDUCATIONAL PERSONNEL 



'i 



Stating More Difficult Objectives 

Suppose the needs assessment has determined that the top 
sttident need of the system Is to improve student self concept. 

A. State affective objectives (desired outcomes) in measuyable, 
01 assessable term s. • 

In three years' time^tudents shpuld demonstrate ft / m 
©ore positive attitude toward self, school atid otfeer^r by / | 
!• experiencing reduced sense of fall(»re 

2. . betttft attendance record 

3. decreased drop-out rate 

4. increased participation In class 

5. decreased extent of disruptive behavior in class 

p Teachers with general skills and attitudes described In 

Appendix J» Example X have been identified. 

B» State needed skills (competencies^ in terms of desired 

performances which are needed to implement this affe^4:iye 
program. For example 

. Management 

1. Uses positive reinforcement patterns with, 
students 

^ 2, Manages c lass room ' envi ronmen t 

' 3. Mana'ges deviant behavior 

/ 

Instruction 

1, Establishes set (motivation, transitions, 
classroom environmental conditio^ns) varied 
/ and appropriate activities (for analogy 

through stories) 

' '2,. Employs a variety of "instructional strategies 

(prpgrammcd Instruction.,* ga^es and sim' lation) 
3. Utilizer inst€uctional materials and resources 
4» Individualizes instruction 
, 5, Plans activities with children 

Cor.^.mun i ca t i on' 

1. Counsels students with personal problems 

2. As1cs higher-order questions 

3. Presents instruction using Inductive and 
deductive procedures 

A. Gi^'os cleai; oxpjicit directions to students 

5. iTe.syonds to *Vopinp/* br^nvior of students ^ 

6. Idoatifios clues to student mi sconcep t i,o'n 
dr' con f i on 
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Interpersonid ^ . / 

1. Builds s^lf-awareness and scll-concapta . | ' 

2. Develops understanding of ctiltutal plurtltiti 
concepts in students / * 

3. Demonstrates sensitivity to others * . ^ ^ ^ 



Evaluation 



1, Monitors classroom interaction and moiiiitt%B 
plans on basis of feedback : 



Repeat administrative competencies ptovl^ed in Model 7!^*; 
These skills should be entered in Part III of the Program 
Application. 



/ 




These competencies have been specified by Profesa>0r W» lto|ieirfe 



Houston, University of Houston. 



// 



/ 



9.) 



/ 
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APPENDIX D , Example 5 



SPECIFYING PROCESSES* FOR EDUCATIONAL PERSONNEL 



Stating Process Objective s 

# 

Suppose the school system needs assessment has uncovered 
student needs such as a feeling of inadequacy in planning and 
Implementing school and career decisions, failure to see the 
relevance of school, or difficulty in making a successful 
transition from school to work or post-secondary ed^ucation. 
The system has determined that a comprehensive program of 
career" education would assist in meeting these student needs. 

State a programiftat ic change (in this case^career education ) 
as a process objective in measurable (as se>^ sable) terms . 

Over a three-year period of time, all classroom teachers 
will have incorporated j activities and resources into 
their subject area contlcxt which will facilitate the 
career development of sjtudents. Within .three years, 
staff roles at the secondary schools will be adjusted 
to operatlonalize a total school approach to job place- 
ment and work experience programs. 

Consider the quesfTftn, "What knowledge, skills, judgments, 
know-how and attitudes are needed by personnel to implement 
any program?" 

Consider the question, "What instructional processes will be 
implemented in career education?" 

State needed competencies in terms of des iredx^processes . 
For V e xamp le 

1. T-eacher draws from students* environment to 
design learning experiences which r^elate to 

real life problems- and decisions aiid tq adult 

s i t ua t ion s and goa 1 s ' j 



Teacher utilizes the community asj a learning 
laboratory for students on s ma 11 / group or 
individual assignments 



3. Teacher uses resource people from\thc community 
to teach subject area concepts as they reLate to 
careerfields. \^ 

A« Teachor organises experiential learning activities 
which apply academic concepts to co,ncrete 
o xamp 1 es 

5 . T e a c li e r o r ^ a n i z ^ s learning activities to include 
roles which reward psycho-motor, affective and 
cogni t ive skil Is 
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6, Teacher rewards\ students for activities outside 
the school which provide career-related learning 
experiences \ 

7. Teacher conducts Small groiip guidance sessions 
to assist students in clarifying career-related 

- goals, values and objectives 

* '8,, Teacher constructs a learning environment which ^ 

maximizes the opportunity for students to make 
decisions regarding their own learning and 
, behavior 

9. Teacher uses career-related materials in the class 

10. Teacher develops individualized activities to 
further the student's awareness^ of his ow<n interests, 
aptitudes, values and needs 

11. Tea9her relates concepts ai^d skills of one subject 
area to those taught in other academic areas. 

These identified skills should be entered in Part III of the 
Program Application, - 

State s kills in process terms that are needed by adminis - 
t rators_to ijajU,eiTienJ:^ aarp ft.t- ^Atxn^ti r>r> , vor exan*ile 

1. Develop a public involvement program to encourage 
^ school-community cooperation in program develop- 
ment-^ and implementation ^ 

2, Involves total staff :i.n planning career education 

3. Utilizes scheduling procedures necessary to 
implement team planning for teachers and community 
learning experiences for students 

4. Adjusts school credits, honors, and record- 
keeping system to give students recognition for 
career-related experiences beyond the school 

5, Organizes placement program as a '^total school 
effort 

6, Constructs a flexible schedule which permits \ 
secondary students freedom to blfcnd existing 
curriculum options into new course combinations i 
that load to personal career goals, ^Progressing/ 
atindjvidualrates . 

?• Encouraf^OR an educational program that provides 
students with the basis and skills for decision- 
making • 

These e:icamplcs of processes in career education should be 
entered in Part III of the Program Application, 

94 
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.APPENDIX E 



The following fortns may be useful in setting up individual 
staff development plans. The individual staff member .-could be 
presented a list of strategies that, have been idenfified as . 
priority areas for educational improvement by the local systeift. 
After conferring with his supervisor, he decides which of the 
strategies Will help him to develop needed competencies and 
proceeds with his individual staff development plan. . ' 

.^^ The Program of Study Plan requires the -individual to discuss 
hl^ needs and selected priority area for study with his college 
advisor. Together they plan the educational experiences to make 
uiy the program of study which will be most relevant to the 
irtdividual s needs. If the program of study will not be conducted 
by a college, tht: form could be revised so that the staff member 
works with his supervisor or coordinator working with local staff 
development. 

' Upon completion. of his study, the individual will design an 
Applied L e^irnlng -j_la n for the Academic Year witlr the assistance 
of his college advisor and principal/supervisor. This plan w-' l*« 
allow him to relate this study to his wor^ assignment . 

The Fo.nc,w-U£ will assist the individual in recognizing the 
accomplishments of his objectives as stated in the Applied Learning 
Plan and in assessing the program of study in term^ of its relevance 
to hi/s needs. 
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^ • AI^PIRDIX B 

Program of Study Plan 

' (To Be Deve^loped for Each Course Taken) 

Applicant's Name ■ System^ 

Priority Area for Educational Improvement 



Institution Attending ' Advisor 



Cour&e Title 



List learning experiences to be provided by course work which will 
prepare the applicant to implement his selected "Priority Area for 
Educational Improvement!** ' ^ 



Date Signed _ 

Date Signed 

Return this form to: Loc^il System a \ a 

1 ul 

ERiC 



Appl leant 



College Advisor 



_ _ _ ^ — mrj^9lUl.iU^ M — — ; " — ' ' " — ■ '"■'■■'^'T" "..u,uu,^|H-ui5'«ivit^r,i| 

At>PLIED LEARNING "PLAN FOR tHE ACADEMIC YEAR ^ 

Applicant's Name System^ 

^^.^-Ad^ress ^ \ 

Priority Area for Educational Improvement 

SECTION I. BEHAVIORAL OBJECTIVES TO BE IMPLEMENTED 

List in behavioral terms your objectives relating your "Priority 
Area for Educational Improvement** and. course work to your performance 
In the classroom and to meeting student needs* (Special Services 
personnel would relate to their work settings.) 

1% , . . . , ^ . 



SECTION II J PROPOSED ^TUDEK-T OUTCOMES 

State In behavioral terms expected student outcomes as a result of 
implementing Section I. 



SECTION III. METHOD OF EVALUATION 

How will you know you have achieved both' process and student outcome 
objectives? \ 



Date Slgned_ 

Date_ Signed 



Applicant 



Principal or Supervisor 

Date L Signed 



College Advisor 



Return, this form to: Local school system 
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Appendix E 
Follow-Up 

/ / College Advisor rT Principal/Supervisor /^Z Applicant 

(In Reference to Applied Learning Plan for Academic 
Tear) 



Applicant's Name : 



System: 



-Mir 



Priority Area for EducatinnAl Imorovement 



Section I. Behavioral Objectives 



Were the Behavioral Objectives, as outlined iti the Applied 
Learning Plan implemented? 

£7 

Yes /~l No (If no, please comment) 
Comment : 



Section II« Student Outcomes 



Were changes noted in student behavior as a result of the 
Implementation of the Behavioral Objectives? 



/_/ Yes 
Comment : 



/ / No (If no, please comment) 



Section III. Relevance of Course Work 



Was the course work taken during the summer related to 
- ob setting? . ^ 

/ / Yes A]T No (If no, please comment) 

Comment : 



Section TV. Administrative Changes 



Are there any programmatic changes and/or support assistance 
needed of either the college or local system level in order 
to Implement the selected priority areas? 

/ / Yes • (please elaborate) /~ No 

Comment : 



ERIC 



Signed : 



1^03 □ College Advisor D Principal/Supciviwr D Applica: 



APPENDIX F 



INFORMATION CHART 

After a design for providing educational experiences has been 
chosen,- the ifocal school system should prepare the information In 
the chart as a guid^ to needed Instructional activities before 
negotiating with individuals or institutions. 



NAME OF 


KIND OF 


TRAINING 


•. TIME OF 


AC?:iVITY 


PERSONNfeL 

• 


PERSONNEL 


ACTIVITY 


Name of educational 


Number and type 


List of 


Dates for 


imnrnvGinent nrnaram 


be Invnlvpd i/ti 




e a d!fi \^ 




ub n wi 1 1 


O w ^ X V A W Jr 


A. -TvDe of activitv 




W C L 1. U L Ilk U 11 c 


^ h T" n It dl n t'l l! 


to meet 




instructional 


the sctiQol 


objectives 


> 


activities in 
eacn seccion 


year 


1» Objectives 






Length of. 
st;aW 


a. 






dev^eiop- 


b. 




• 


men t 

activity 


2. Other 


; 




on the 
dates 


B. Type of 






selected 


ajitivity to 








meet objectives 








1 . Ob j ec t Ives 






/ 






a • 

b. 








2. Other 









The educational improvement program should include provisions 
for continuous and periodic staff development activities. A 
schedule for staff development activities could be as follows: 



Activity / Place 



V Personnel 


. \ 


Time \ 




\ 

Mo nth 


Mon th 


\ 

v 


Month 


.1 1 15 
Orientation, Topic 
Instructor Instructor 


5 ^ 
Topi c 

Instructor 


— \ — 

1 Topic 

\ Instructor 


3 . 
Topic 

Ins t ruct or 











/ 
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APPENDIX G 



MODEL A (LEA) 
(Local School Systtm) 
Flow Chart 



\ 



%. 



Goals for 

Education 

Improvtmant 



Ptrformanct 
Obltctivt 
for Staff 
Oavtlopmant 



Stiff 

Aetivitv 

■ '^i 



Evaluation 



St^ff 

Dtvflopmant 

Activity 



Evaluation. 



St^f 

Davaiopmant 

Activity 



Evaluation 



Adminis(rativa 

Leadarship 

Activity 



Evaluation 



\ 



\ 



\ Appointad by Local Board 
and 

Suparintandcnt 



FUNCTION OUTLINE- 



Staering Committaa 




Nteds Assessment 

f 



Needs Listed by Priority 



Goals for Educational Improvsmer^t 



Performance Objective 
for Staff Development 



Composition 



Central Office Staff 
Principals 

Teachers ' 
Auxiliary Person 
Community Representative 
Collage Rapre&ertative 
State Department of Education 
CESA 
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Staff 






Staff 




Staff 




Administrative 


Development 




Development 




Development 




Leadership 


Activity 




Activity 




^ Activity 




Activities 




1 




2 




3 




4 



Evaluation and Feedback 

ZZZf 
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tocat <)%.hool 

Ntjids 

Aiitiimint 



MODEL B (LOCAL SCHOOL) 
Flow Chart 



Pr»Or|ty Lilt 
of Netds 



Goals for 




Ptrformanct\ 




Staff 


Education 




Object)vt / 




Devtlopment 


Improvtmtnt 




for Staff 




Activitias 






Dtvclopmtnt 
















FUNCTION OUTLINE 



Approved by Supenntendam 



Approved by Superintendent 



Staff Development Activities 



L6ca! School Steerrng Committta 



Needs Assessment 



Netds Liste(i by Priority 



Goals for Educational 
Improvemtnt 



Performance Objective 
for Staff Devel(}pment 



Administrative 

Leadership 

Activites 



Evaluation and Feedback 



Grade Level Teacheri 

Principal 

Auxiliary Personnel 
Community Representative 
«PTA) 

College Representative 
CESA Rvpresantative 



Developed from Needs 
by Steering Committee 



Developed from Goals 
by Steering Committee 



Developed from Obftctives 
by Steering Committee 



I 



APPENDIX H 
Evaluation <>^ 

HOM WILL YOU KNOW WHEN PRODUCT OUTCOME-^ (STUDENT 
* GROWTH) HAVE BEEN ACHIEVED 

A. Pre-Assesstnent of Student Leajrfilhg and Attitudes 

State in behavioral terms the level at which you expect 
students to bfe able to perform at end of program. 

Devise ways of generating student profiles of current 
skills and attitudes. 

Some suggested sources' of data for student profiles 
could include 

\ 

1. Testing and grading 



Standardize d norm-ref erenced t 
available through the S tatewid 
Bookie ts wh Ich include in forma 
test results to Improve studtn 
available from Statewide Teslin^ 
Criterion-referenced tests whlc 
precise information on mastery 



sting services are 

Tes ting Service . 
ion on how to use 
learning will be 
in the\T\ear future, 
will provide more 
fs'ubject matter 
areas are in the process of devellopmeiit by the state 
and will be ava liable for use in \ long-range programs 



3* Teacher-designed tests and student performance records 
are valuable sources of informatipn. 

A. School and teacher axttendance rli^cords and student 

drop-^^out records indi\Cc.La a measure of student interest 
in school . 



5. 



Faculty, parents and students themselves can providel 
first-hand information on student attitudes. Simple! 
quest ionnair.es , in^^cntor ies , interviews, etc., can bej 
used to obtain this information. Depending on one'si 
flair for drama, jam-sessions, problem-solving i 
workshops, etc., could also be utilized. ' 



Direct observation in classrooms can provide infor- 
mation on student performance in class (extent of - 
participation, capacity to stay on task, extent of 
disruptivie behavior, etc.). 



Process and Post-Ass essment 



\ 

\ 



To determine tlic produce examine data such as \the following 



ERIC 



Testing, grading, self-peer and staff evaliiation over 
a period of three years can provide Informa^tion on 
progress or lack of ,it in student learning, 
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Changes in attendance and drop-out records can 
Identify developing or degenerating trends in 
attitudes toward school, self apd others* 

Observation in class /can tell one whether' children 
are experiencing more success (at least, less failure) 
In school. It is measureab le • ^ * 
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APPENDIX I 
Evaluation 



/ 



HOW WILL YOU KNOW WHEN PROCESS OUTCOMES 
(IMPROVED PERFORMANCE) ARE BEING ACHIEVED? 



Pre- Assessment 

WHAT KNOWLEDGE, SKILLS AND ATTITUDES DOES /THE STAFF ALREADY 
HAVE?, 

Some simple, economical, non- threatening methods 



which/, wil 
pers/onnel 



yield in forma ti^on needed for generating 
profiles include the foil owing 



video- tape . teacher in (classroom on different 
ocjcasions , or perhaps d principal directing 
a staff development meetin^^. (The ideal 
method is to have a'n un obtrusive camera 
which does not "Tignal when it is on,) Allow 
the teacher or principal first viewing »and 
erasure rights. The tapes could be a vehicle 
for a teacher 's or principal's self-evaluation 
of strengths and deficient"' es. Peers 4^* 
(preferably from another chool) could assess' 
the teacher's or principal's performance, as 
well as, the perj!ormance of staff development 
specialists . " , 



Devise a simple ques t ionnai te for determining 
student assessment of s,taff's skills and ^ '! 
at t i tudes • ' / 

Assess staff in, simulated situations. James 
Popham and Eva Baker, for instance, have \ 
devised clever instruments called "raini-I os\sons" 
which personnel can teach to a group of IcnVnors 
'^not necessarily students), and^ then be r'^ted. 
Instruments yield information that ranges from 
clqrity of presentation to ability to stiitiulate 
interest in the learner. It could be interesting 
to devise one's own. "mini- tests'' for principals . 
and counselors as well. 



Profiles could be 
allow a system to 
encourage collej^is 
responsive to loca 
trators to develop 
None of these new 
first knowing whrt 
Above ,all, involve 
ways to gather and 



generate4v on the staff whifh would 
individualize its in-service program; 

to develop graduate programs 
1 system needs: and allow adminis- 

differentiated .taffin^ pattern^, 
^rcctions are^Ce.^ ible withbut 

potential the staf^ actuall|y has. 

staff and -students in (leveJpping 

ir)terpret information. Many heads 
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and techniques ^re better than one. In implementing 

an educational amprovement program, one needs "To 

know\where leadWship potential lies in order to 
utilise staff in mVc^ responsible positions. Some 
s taff members nee4 to^'g^w^^n depth;' some in breadth; 
some need to be inore fiilly u<ili2ed,in group situa- 
tions; others, i^n one to one activities. 

Effective s,taf f mobilization toward in^plementatioA of 
educational ' impr ovemen t program depends upon a good 
pre^assessment • Some '*hard" data can also be 
helpful. Consideration of^ques.tions such as the 
following mry furnish some data 

a. What is your rate of teacher absenteeism? 
teacher ^op-out? y-" 

b. What is the extetlt^ of present staff 
participation yin in-servi.ce activities? 

^ / ^ 

c. Does staff /find these activijries personnally 
ben.ef IdiaA ahd relevant to classroom needs, 
or f ind ychem a dreadful bore and waste of 
time? / / 

d. Does 5taff feel present in-service activities 
have an impact on school program? 

e. Does staff find current graduate work job- 
related? 

f. How extensive l^s ?taff participation in PTA, 
other school"*related activities? Communi ty 
activities? Professional .activities? 

Post Assessment < 



How wil] you know when you are achieving protess 
outcomes (improved performance)? State in behavioral 
terms desired process outcomes (improved performance) 
in personne 1 . 

a. Compare data on performance of staff at end 
of three years (of at intervals during the 
three years) with pre-assessment data. 
Measure 'progress in terms ofyhow much change 
has occurred in moving toward desired results. 

/ 

b. Compare teacher drop-out and teacher absenteeism 
ra t^^ with pre-assessment rates. 

c. Compare extent of participation in in-service 
activities. 
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Compare extent cf participation in school 
programs » PTA, etc 

Re -survey attitudes toward relevance of 
graduate work • 

How do staffing patterns differ? 



Ill 
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.APPENDIX J 
Evaluation 



PLAN FOR EVALUATING ADMINISTRATIVE SUPPORT AND 
PROCEDURES SHOULD INCLUDE ANSWERS TO THE FOLLOVM.G 

QUESTIONS 



What has been the role of the central office in staff develop- 
me^nt program? . 

Assessing supervision and coordination of program 

1* What was the structure of the steering committee for 

supervision and coojc^inat ip^n? (members, numbers, etc.) 

2. How did this committee function? (formal/ Informal 
sessions, sub-committees, brainstorming, etc.) 

What relationship was obtained betweoti this committee 
and the local school In Its straff development efforts? 
(directive , supportive , coopjerratlve, etc.?) 



What objectives, criteria and procedures for program 
management were developed by this committee? What 
recommendations were macTe to the local board of 
education for implementation of program? 

5. ' How were school system needs determined? 

6. How w^re identified needs communicated to various 
^agencies (colleges , CESA, Georgia Department of 

. _ Educaticjn) who might assist the local s chool system 
in meeting its needs? 

7. What arrangements were made with various agencies to 
facilitate Implemientation of program^? (consortia 
arrangements, contracts, etc.) 

8. How were resources Identified and mobilized to meet 
school sysLem needs? ^ 

91 Was technical assistance solicited? What form did 
that assistance take (information, cons ultat ion, *^ 
direction of in-service activities, presence of 
resident college instructor, etc.). 

10. Who was involved in staff development procedures, and 
what were tHe various roles and contributions by those 
involved? , 

11. What kind of continuing assistance was provided by the 
central office to the schools involved in staff develop 
mcnt? 
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12;. 

i 

I 

! 



What assessment criteria and procedures were employed 
to evaluate the overall program? How were these 
criterxa and procedures arrived at? 

What barriers were confronted in implementing program? 
How were these barriers overcome? 

To what extent did the central office participate in 
staff development activities in the local schools? 

How many auxiliary personnel were provided *to schools 
in staff development efforts? 



If projected student outcomes have not been achieved, / 
wli at deficiencies have been identified which could / 
improve reorganization,-^ etc. or achieve desired s tudeiit 
j outcomes. / 

B. What; has been the role of the prii\cipa3^>^in staff development 



prog! 



rams 



5. 

6. 
7. 



9. 



10. 



What scheduling procedures were adopcejd to facilitate 
staff development activities? 

What Staffing patterns were devised to implement improved 
program? 

How was staff encouraged and advised in carrying out 
its activities? 

Wer e . adequa te materials requested and obtained to 
implement program? 

Hbw were school system needs communicated to relevant 
publics? 

Were community volunteers obtained to aid in progra'm? 

Wha t . procedure s wete developed to supervise, and 
c^oordinate program in implementing classroom activities? 

What role di4 pj^^ncipal play in staff development 
activities? 

What barriers existed in implementing the program? How 
were barriers overcome? 

If projected student tiutcomes were not achieved, what 
weaknesses in the program have been identified which 
could be improved, reorganized, etc. in order to 
achieve desired student learningT , 
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What has been the role of higher education in the local staff 
development program? 

1. Have colleges related both the pre-service, in-saryice 
and post-graduate preparation of educational personnel 
nore closely to the goals, objectives and needs of 
local school systems? 

2. Have colleges provided assistance in those improved 
and validated educational practices that lead to 
improved student learning? 

3. Have colleges begun to make performance of educational 
personnel one criterion on which general improvement 
is Judged? 

4. Have colleges provided alternatives through which 
educational personnel can renew their certification? 



initiative on, the part o£ educational persannel/ 
be encouraged and given recognition? ' ' 

What ki\d of ^ assis taiit^de was- of f ered -l^y coljege in local 
staff development? What arrang.ement« were? made with 
higher education In these efforts (consortia, contract, 
etc.)? 

Have colleges begun ^ib move to a teacher- ceuter concept 
in in-service ? ' . . » , 



Have 




which,^/individual 



\ 
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S T A^F F DEVELOPMENT/TITLE III 



( ^-V^ NORTH GEORGL_ 

^ f / CESA^ W^;^"/^^ X\^>^\ 
K : i MPIONEER CESA'I 



PIONEER CESAl 



ijoRliin^sr" 

V GEORGlX CESi 



ftOVD 



:i4 

.5/ 




E 
'A 



N 
M 



ICAMatt.j 



NORTHEAST 
GEORGIA GI 



N 



imns i 



.V 



UARKEN 



COWETA 

CENm„ 
JSORnTA CESi 



SEST CENTRA* ^ '-^ * 
_ SORnr 

iimE GEORGIA ^ ^,,.^,^;;sr^f / 



',0^ Wm^OQONEb; CESA ^ ^ 



A 



_ ENTl 

^AVANMH RIVEl 



•l. WASIIINOXON 




^HEART OF GEORGIA CES^ 



IHATTAHboCHEll'-FLINT CESA Wwi^®^^ f 



t pOOtY 



y^FIRST MSTRIcl CESa" ' 



. . TAITNALL 



i;th 



TIWIHJ 



COKt 



:oasta"l plainj 

CES\ 

HOOKS 




7j 



OKEFEJ^OKEE CESA 

» VCHARMON 
CLINCH ) / 
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Northwest Ceor};i.i. . 
North Georgn. • . . 

Pioneer 

Metro. . 

Northeast Gc\'^r^,i.'i . . 
West Central neor^i.i 
Griffin. 



. Ki.lfon Sionci 10. Ccntrnl Savrmnah River Area . . Mary Harville • 

11. Chattal^oochee-Flint ...... Steve Preston 

\ 7 '* • ** 

13. Heart of Gvor,^,ia . DaV^d Watts 

14. First District David Watts 



Paul ScoLc 
Mriri^n ScoLt 



15. 



Mary Ht^rviUo 16- Southwest Georgia Steve Prestdn 

• pp9p.c Goorgin Jerry Lopp 17 

• Ei^^-c .* •* Jerry Lopp 



Coastal Plains Dr. John Wlibpey 

Di 

M 



18. Okefenokee Dr. John Wiptay 

''liiMi 



APPENDIX L 

OBJECTIVES FOR GOALS FOR 
EDUCATION IN GEORGIA 

Atlanta Assessment Project * 
Atlanta Public Schools 



Communi cation Skills:' 

The student is able, to listen, speak, read (comprehension, 
word recognition skills^^ reference skills, etc.) and write 
(legibility, sentence structure, paragraphing, etc.). He 
understands that basic skills in this area are heceSsary to 
be able to do most things of importance in modern society. 

Preparation for Managing Environment ; ^ . - 

^ • ■ 

The student must understand the difference between the 
natural eYivironment and the man-made aspects of his environ- 
ment ajnd understand the inter-relatioriships between the two. 
He should have a clear sense of the difference between environ- 
mental development which improves the quality of life and 
that which will sooner dk later reduce the quality of life. 
He should have a knowledge of the major environmental problems 
and issues currently facing Atlanta, the Stale of Georgia, and 
the natipo^ as v;ell as knov; what he can do as an individual 
and as ar^citis^en to: sol.vo those problems* 

Career Developmept : s 

The high school graduate possesses a sound overall 
orientation 'to the world of wOrk and an understanding of 
job-related skills, attitudes and knowledge whi ::h' are ''needed 
by porsbns .in all careers. The prqgram should foster a 
thought-out, tent^itivo career choice by all studen'ts and 
assure that each student possesses the knowledge, attitude's, 
and skills necessary for direct entry, into. the world of 
work or for further tra ining and education " rel evant to his 
tentative career choice. 



Preparation! for Family Life: 

Tlio student has knowledge and understanding of the many 
aspects of pWoparation for marriage - formal and informal 
(dating); of\the decision to get married; of the problems 
&nd solutionsi in^marriaqe; of success in marriage^ set roles,' 
and divorce. roncorning the family, the student knowledge 
of family striicture and functions, parenthood and^ child-reari/ng 
child welfare Vind eustody, resolution of problems, and / 
unmarried or "winqle" parents, ^ . / 



Problem Solving \ 



/ 



The atudont is able to secure information from a wide 

112 



lio 



0 

variety of sources, to analyze, to synthesize, to draw 
conclusions and to make decisions. The individual is also 
able to make decisions regarding the use of time. 

Preparation for Managing Personal Finances: 

The student has knowledge in and an undeJj,s4:anding of the 
areas of managing personal finances 'and the skill? of being 
a successful consumer of goods and services, M6re specifically, 
he undprstands inflation, shortages of both goods and services 
in critical areas, the rapid growth of different forms of 
credit buy^ing, the proliferation of different kinds of goods 
and services, and the world of advertising/ and promotion* 

/ 

Preparation for Managing Health: j 

The student has the skills, knowledg^e, and attitudes 
related to health and safety practices that would enable 
him \Sb take proper care/ of himself and /to assume his share 
of responsibility for the health and s4fetx of those around 
him. He should thus ^^e acquainted wi^h aspects of accident 
prevention and- first-aid, the misusC/'or abuse of drugs, the 

availability of medical and health ^^ejfvices, and nutrition, 

/ 

Mathematics : , / 

The student needs to be able /to use mathematics to solve 
pri^ctical problems in personal finance, housekeeping, and so. 
for^h. To solve their problems/, each person must be able to 
perform the basic operations o^ acjdition, sub tract ion", ' di vision , 
and multiplication; to carry cyut common measurements r to 
int^brprct statistical or grap/liical drfta; to perform certain 
computations (such a$ conver;^ion pf ratio to percent, cbr\puta- 
tion of ints-rest rates, etc); and to apply each of those abilitie 
to practical problems. ^ > 

Soqial Science : ^ 

The student must become oriented to the basic institutional 
structure of society - family, religious organizations,, 
educational systems, govcrnmontal organizations at all levels,' 
the mass media, and community organi?:a tions - and the functions 
of various component parts bf the toteil social system. He 
should also have a sens^ of how social sys tens --have changed 
over tlie years and the relationship of these changes to the 
present and foreseeable future. He should be conversant with 
the principle economic, social, and political systems throughout' 
the world and wi.th the cultural diversity that is represented 
within these systems . 
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10* Preparation for Leisure; 

The student will learn to plan and carry out pleasant and 
constructive ways of using leisure through the development of 
sljjills and' attitudes leading to creativity and lexibi 1 i ty • 
The student will have experie^nces directed towfird- fulfilling 
^ emotional, inteilectural , . physica\i, and social needs through 
\^ participation on aesthetic activities such as music, literature, 

^ architecture, painting, film, dance, drama , ar>d various 

' crafts and especially activities related to physical educatipn*- 

11. Preparation for Citizenship; 



The. student understands and can function within the ideas 
and conceiits of our democratic systems* understands the 
constitution and our judicial system, their basis and^ 
functions. Has the skills and attitudes which will facilitate 
his relating constructively to others and participating 
effectively as a well-informed citizen. He also has the '^^l 
knowledge and skills to judge and participate in the formula- 
tion of policy and programs of social and technological change. 

12. Science and Technology; 

Fundamentally, the student should possess a knowledge and 
•interest in science. Specifically, he should understand the 
human biological processes and functions and the general 
Vorld of nature. He should 'also be conversant in the 
social, economic,' and political implications of science and 
technology. 

13. Life-L^ng Learning: ^ 
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The student should possess the attitudes and skills to 
pursue learning as a 1 i f c- long proces s ; knowsi how to study 
effectively, knows how and where to obtain additional ^ 
training and education and possesses the ability and. desire 
to use the learning resourcds of the community. ^ v-* ^ 

14. Self--Ui^|derstanding : 

The student understands and respects himself - hi« 
abilities, interi[?sts^ values, aspirations and limitations. 
For example, he is able to set personal goals; recognir.es 
V, h^is importance as a member of society; is able to maintain. 

individual integrity in group relationships and has a personal 
philosophy of lif e . 

•f ' 

♦Each of the brief definitions for the above goals are abstractions 
of the much r^ore extensive, detailed gOv^ls for ediacalioo 
produced throucjh the At3.;i\ta Assessment riojoct. It is strongly 
recommended that the completed version of these goals be I 
pxamincd as a part of a system's choice of goals. For further- li 
information, contact: 
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Atlanta Assessment Project 
Atlanta Public Schools 
1001 Virginia Avenue 
Suite 315, Building C 
Hapeiville, Georgia 30354 



Appendix L 

EDUCATIOIIA'L GOALS 
* Those arc not in any order of importance, 
(from Phi Delta Kappa) 



LKARN HOW TO-BE A GOOD CITIZE N 

A, Develop an awareness of civic rights and responsibilities. 

B. .Develop attitudes of productive citizenship in a democracy 



C. Develop an attitude of respect for 
p. Develop an .understanding of options 
citizenship . 



personal and public property, 
and responsibilities of 



L KARN HOW TO Rf-SPECT AND GET ALONG-^ITH PEOPLE WHO THINK, DRESS AND 
ACT DIF f/eRCMTY [ 

A. Develop an appreciation for and an understanding of other people 
and other cultures. 

B. Develop an understanding of political, economic, and social 
patterns o.f the rest of the world. 

C. Develop awareness of the interdependence of races, creeds, nations 
and cultures. * > * . , 

D. Develop an awareness of the processes of group relationships.^ 

I; EAKN ABOU T AND VRY TO UNPrK.^:TArn:) TUK CffAnGE S T ? IAT TAKK PT.AC K T N 
THK V;ORLD . ' 

A. Develop ability to adjust to the changing demands of society. 

B. DeveJop an awareness and the ability to adjust to a changing 
world and^'its problems, ' 

C. Develop understanding of the past, identify with the present, 
and the ability to meet the future. 

D EVELO P SMhLS III knADIN G, VJR TTING, .SPKAKT>NG AND LISTHNIN G 

A. Develop ability to communicate ideas and feelings effectively 
B Develop skills in oral and written English 

gND^RST AND AND PRAC TICE PnMOCKATlC ID EA S AND I^ L'ALS 

A. Develop) loyalty to American democratic ideals, 
p. Develop patxiotasm loyalty^, to i^o^^s df---d-einacracy . 

C. Develop knowledge ,and appreciation of th/L rights and privileges 
i n our. democracv , ^ / 

D. Develop an under s tandincj of our America heritage. 

learn; !{ow TO r:>:AH i:; r: and ur . r iNPOPfiATioN' 

A. Develop aljility to examine cons tructiyelv and credtivcly, 

B. Develop ability to use scientific/ methods . 

•i 
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C« Develop reasoning abilities. 

D« Develop skills to think and proceed epically. 



UNDERSTA ND A!:D PRACTICE THE SKILLS OF FAMILY LIVING 

A, Develop understanding and appreciation of^ the principles of . 
living in the family group, 

B. Develop attitudes leading to acceptance of responsibilities 
and achievement of skills in preparing to accept them* 



LEA RN TO RSSPECT AND GET ALONG WITH PEOPLE WITH WHOM WE WORK AN D 
LIVE " ^ j 

A. Develop appreciation and respect for the worth and dignity of 
individuals. \ 

B. Develop respect for individual worth and understanding of \ 
miniority opinions and accpetance of majority (decisions, 

C. Develop a cooperativt* attitude toward living and working with 
others* • ^ 

DEVELOP S1CILLS TO ENTER A SPECIFIC FIELD OF WORK_ 

A, Develop abilities and skills needed for immediate employment, 

B, Develop an awareness of opportunities and requirements related 
• to a specific field of work, * ' 

C, Develop an appreciation of g-ood workmanship, 

LEARN HOW, TO HT A Go6d MANAGER 0J_M0N F:Y, PROPERTY AND RESOURCF.f: 

A, Develoji an understanding of economic principles and rosponsi- 
biliticii.' 

B, Develop ability and unders tanding . in personal buying, selling 
and invostirent. 

C, Develop skills in management of natural and human resources 
and man's environment. 



DK V i: LOP ? DnSIHE FOR LKARNING NOW AND IN THE^^ FUTURE 

A, - Develop intellectual curiosity and eager;iess for lifelong 

1 e a rn i n 9 , ^ *- 

B, Develop a pos:itive attitude toward learning. 

C, Develop- a positive attitude* toward continu-ing independent 
education. 

LEARN HOW T OUlSi: I.UTS UR E TIM E 

A. Develop ability to use leisure time productively. 

B. Devolop a po:uitivo attitude toward participation in a ranqc of 
leisure time activities -~ physical, intellectual and creative. 

C. Dcvcl op apf>rociation and interests which will lead to wise and 
enjoyable use of leisure time. » 
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\ 

PRACTICE AND UNDERSTAND THE IDEAS OF HEALTH AND SAFETY \ 

K. Establish an effective individual physical fitrtess prograw. 

B. Develop an i\ndors tanding of good physical health and well being. 

€• Establish sound personal health habits and information. 

D. . Develop a concern for public health ♦nd safety. 

APPRECIATE CULTURE AND BEAUTY IN THE WORLD 

A. Develop abilities for effective expression of ideas and cultural 
appreciation (fine arts) . 

B. Cultivate appreciation for beauty in various forrts. 

0. Develop creative self-expression through various media (art, 

music, writing, etc.) 
D. Develop speciai^^lents in m.usic, art, literature and foreign 

languages . - 

GAIN INFORMATION NEEDED TO MAKE JOB SELECTIONS 

A. Promote self-understanding a^nd self-direction in relatij^n 
student's occupational interests. ' \ 

S. Develop the ability to use information and counseling seiNvi^^GS 
related tt> the selection of a job. 

C. Develop a knowledge of sp4scific information about a particular 
vocation. 



DEVELOP PRIDE IN WORK AND ft FEEL-TNG OF SEL F-V 70RTH 

A. Develop a feeling of student pride in his> achievements and progr<?ss. 

B. Develop self -understanding and ,self-awaroncss. 

C. , Develop the student's feeling of positve self-worth, security 

and self-assurance. - ' . 

' - ■ ■• ; 

DEVELOP GOOD CHARACTER AND SELF-RESP^Kdt: • ^ 

A. Dcv^?lop moral responsibility and a sound ethical and moral * ^ , 
behavior. >^ 

B. Divelop .the stude*it's capacity to dis'aipl ine 1 himseX/ to work,, 
study and play constructively. ^ 

Cl Develop a moral . and ethical sense of values, goals and processes 
^f free society. 

D. Develop standards of personal character and ideas. 

GAIN A GENERAL EDUCATION 



A. Develop background and skills in the use of numbers , natural 
sciences, mathematics and social sciences. 

B. Develop special interests and abilities. 

ERIC 



